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Abstract

This study investigated the effect of increased parental involvement on student academic achievement and classroom behavior. The participants in this study included 21 students, 8 males and 13 females, in a high school Spanish III class. Students in this study took home weekly class updates as well as a weekly grade report. The parents of students receiving a D or an F were contacted via phone or email on a bi-weekly basis. Parents were additionally contacted for any student who misbehaved in class. Data was collected via grade reports, surveys, phone logs, and teacher observations. The students showed a small overall improvement in their academic achievement and a more significant improvement in classroom behavior with the increase in parent involvement. 
Effects of Increased Parental Involvement on Student Achievement

The child pulls parents and teachers together, but without the help of another, parents and teachers pull the child apart. ~ Debora Tinnin
As a high school teacher, one of the most important goals I have for my students is for each of them to be academically successful in my class. Unfortunately, all too often I see students who seem academically unmotivated, and all too often I watch many of these students fail, although I can see their potential to be successful. Many of these students have parents who appear to be uninvolved or disinterested in their child’s education. I cannot help but wonder if these parents were more involved, would I ever have to fail another student?

In a perfect world filled with parents eager to partner with me and filled with parents who are highly involved in their children’s education, all of my students pass, and the majority do so with A’s and B’s. In this world, parents help to ensure that their children complete all of their homework assignments and study for tests and quizzes. Parents encourage their children to seek additional help, and they ensure that their children take advantage of opportunities like test retakes. There are few disruptions in class due to behavior problems because parents are quick to intervene when these types of problems arise. Unfortunately, we do not live in a perfect world, and the reality is that many parents are not as involved in their children’s education as they could be. 

I wondered if I worked to involve all of the parents in one of my Spanish III classes, would it make a difference? Would I see less behavior problems and improved academic performance from my students if all of their parents were involved?  By partnering with parents, would I finally experience a semester in which each and every one of my students passed my class?    

Research has consistently indicated that parental involvement is integral to high student academic achievement. According to Dietel (2004), “A parent’s involvement in their child’s education is the single most important predictor of student academic success” (p. 2). Henderson and Mapp (2002) concluded that parents have a major influence on their children’s achievement in school and through life. When parents are involved in their child’s education, students of all backgrounds and income levels are found to earn higher grades and score higher on standardized tests. They are also more likely to attend school regularly, show improved behavior, graduate, and continue their education past high school.

Research has also shown that parental involvement tends to drop off during the transition from elementary school to middle and high schools. That transition also corresponds to the largest drop in student achievement (Tonn, 2005). As a high school teacher, this is especially concerning to me. I have seen first hand the absence of parent involvement and the unfortunate consequences that it has for some high school students. The lack of parent involvement at the high school level is apparent to me every year as I see less than 40% of my students’ parents at parent teacher conferences. Sadly, I see even less participation from parents at events such as Back to School Night, an event in which parents at my school are invited at the beginning of the school year to meet their children’s teachers. To my dismay, the parent participation rate at events like these was even lower before I started offering extra credit to my students for having their parents see me at these types of events. In comparison to some of my colleagues who do not offer extra credit, the number of parents that I see at these events is actually considerably higher. Some of these teachers see less than 20% of their students’ parents at these types of events.    


My goal is to not let another academically unmotivated student fail, and to put forth every effort to involve all of my students’ parents in their child’s education. I feel strongly that parental involvement is the key to student academic achievement. With this goal in mind, I decided to embark on a research project aimed at increasing parental involvement by increasing my level of communication with the parents of the students in one of my Spanish III classes through phone calls, emails, and a weekly class update and grade report. The purpose of this study was to determine the effects of increased parental involvement on student academic achievement. 

Review of Literature


Prior to implementing this study, I conducted a review of existing literature. The following questions guided my literature review:  How does parental involvement affect student academic achievement? What is the reason for the decrease in parental involvement at the secondary level? What are the barriers that prevent some parents from getting involved in their child’s education? What are some of the different strategies teachers can implement to increase parental involvement?  

Parental Involvement and Student Achievement
From early childhood to high school, parental involvement has been shown to positively affect student academic achievement. Marcon (1999) compared preschoolers whose parents were highly involved with preschoolers whose parents were less involved. Using teacher reports of parental involvement, Marcon compared students’ grades and skill ratings. Parents who were highly involved tended to have children with higher grades and scores. These findings were consistent across all family backgrounds and income levels.  

In another study, Miedel and Reynolds (1999) compared 1500 urban students in the Chicago Public School district based on how much their parents were involved. Between first and eighth grades, students whose parents took part in a larger number of activities did consistently better in school. They were shown to earn higher scores on tests, spend less time in special education, and be more likely to pass from one grade to the next. These findings held true across all family backgrounds.

The benefits gained from parental involvement are not just confined to early childhood and the elementary level. Hickman, Greenwood, and Miller (1995) also noted a positive correlation between student academic achievement and parental involvement in a study of students in grades 9-12. This study compared grade point averages of students whose parents were highly involved with grade point averages of students whose parents were less involved. Results of the study indicated the higher the student’s grade point average, the higher the level of parental involvement. Additional research of students at the secondary level found students with involved parents are more likely to take higher level courses, and then go on to college. On the other hand, high school students whose parents were not involved at school had a greater likelihood of dropping out (Henderson & Berla, 1994).  


While the majority of research indicated a positive correlation between parental involvement and student academic achievement, there was some research that indicated parental involvement can negatively affect academic achievement for students. Some studies found that parental involvement, such as volunteering and attending school events, appeared to have little to no effect on student academic achievement, especially at the high school level. A few studies found that parental involvement with homework and parent-initiated contacts with the school were negatively related to grades and test scores. In a study involving 13,500 families, Catsambis (1998) found that certain forms of parental involvement, such as contacting the school, encouraging teens to graduate from high school rather than attend college, and supervising behavior were actually associated with lower student academic achievement.  

The Transition from Elementary School to Middle and High School   

Research indicated that parental involvement significantly declines during the transition from elementary school to middle school. There are various obstacles that hinder parental involvement at the secondary level. Many students enter larger schools, which intimidates parents. Many parents are also anxious of the more challenging curriculum, and feel they are no longer capable of helping their children with their homework during the middle and high school years. In addition, parents often do not understand the course-selection process, or which courses their students need to take to go to college (Tonn, 2005).


Lazar and Slostad (1999) agreed with Tonn (2005) that there are issues that impede parental involvement at the secondary level. Lazar and Slostad indicated the size and bureaucratic nature of schooling at the secondary level often leads to a decrease in parental involvement in the middle and high schools. Many middle and high school teachers teach twenty-five to thirty students each class period, so they could conceivably teach more than one hundred students per day. These teachers are less likely to see it feasible to get to know their students and their students’ parents than are elementary school teachers who teach one class of students for the entire day. In addition, the complexity of the curriculum at the secondary level, the fragmented day, and the added extracurricular choices make it more difficult to connect with students and their parents (Lazar & Slostad, 1999).


The earlier work of Lynn (1994), concurred with the findings of Tonn (2005) and Lazar and Slostad (1999) in that parental involvement at the middle and high school levels is often times inhibited by a multitude of issues that do not exist at the elementary level. According to Lynn, as students grow older, they face more complex social pressures and begin asserting their independence from their parents. Many middle and high school students begin to discourage their parents from coming to school and getting involved. Also, secondary schools tend to be larger and more compartmentalized, so that there is no one single person that is primarily responsible for a particular student leaving parents with uncertainty about whom to contact. 

Barriers that Impede Parental Involvement

There are a multitude of barriers that can prevent some parents from getting involved in their child’s education. According to one source:

The biggest problem is the disconnect between the school and the families. Parents believe that they are not welcome. It comes in part from their own education history. They often have had a less-than-satisfactory experience with their own schooling, and so they don’t feel like [being involved] is guaranteed to be a good experience. (as quoted in The Center for Comprehensive School Reform and Improvement, 2005, p. 2) 

Osborne and deOnis (1997) stated, “It is naive to believe that all parents have positive school associations and recollections” (p. 24). They suggested that previously established negative perceptions of schools held by parents must be addressed by replacing these negative perceptions with positive ones. One of the ways to accomplish this is through ongoing, positive, friendly, and meaningful communication. If initial positive school-home contact occurs, a foundation of trust can begin to be built between the family and the school.   

Another major barrier that can impede parental involvement is language differences. Non-English speaking parents may find it difficult to get involved in their child’s education. This is not because they do not want to, but because they do not speak English and find it difficult to communicate with school personnel. The number of school-age children who speak a language other than English at home increased by 161% between 1973 and 2003. Nationwide, these children now account for approximately 19% of all K-12 students (Furger, 2006). In the year 2000, 3.4 million U.S. children ages 5 through 17 spoke little or no English. Research indicated that there are nearly 400 different home languages that are spoken by students in the United States (Davis & Yang, 2005). 

Other barriers such as a lack of child care provisions and transportation can inhibit parental participation (Norton & Nufeld, 2002). Conflicts with work can also hinder some parents from involving themselves in their children’s education. Many parents work in jobs that offer no flexibility for illness or other family crisis, let alone the “luxury” of volunteering at school (Furger, 2006). For many, taking time off from work to attend events like parent-teacher conferences is not an option.

Strategies for Classroom Teachers 

With these barriers in mind, there are some suggestions for schools and teachers to help boost parental involvement. Research has shown that relevant, frequent communication between school and home has positive effects, and communication is most effective when it is positive. With this in mind, Turner (2000) suggested teachers can personalize school-home contact. Teachers can accomplish this by sending letters home for the first few weeks of school each year, making good-news phone calls, not just calls regarding concerns, and developing a school-home form for two-way communication between the teacher and the parent. 

Turner (2000) additionally recommended parent-teacher conferences be restructured to make them more meaningful. Turner proposed allowing at least 30 minutes for each conference. Good news about the student should be provided at the conference, not just concerns. Whenever possible, students should be involved in the conference, and parent involvement options should be discussed. Attendance should be made easier by providing transportation and child care options. Parents who do not attend conferences should be personally contacted by the teacher. 


 Jones (2001) advised that one parental involvement strategy with proven effects on long term student achievement is interactive homework assignments. These assignments involve parents, and allow students to show, share, and demonstrate what they are learning in class. Jones cautioned though that interactive homework assignments should not be given nightly as not all parents have a family-friendly schedule.  
After reviewing the existing literature, it was apparent that increasing parental involvement had the capability of yielding positive results. My action research study was designed to increase my contact with the parents of students in one of my Spanish III classes and to measure the effects of that increase. The following questions guided my study:  How will increased parental involvement affect student academic achievement? How will increased parental involvement affect students’ completion of homework assignments? How will increased parental involvement affect classroom behavior?     
Methodology

Participants
This study took place in an urban high school in the Midwest with a population of approximately 1600 students. The participants in this study included 21 high school students between the ages of 15 and 18 enrolled in a Spanish III class. Of the 21 students, 16 were sophomores, 4 were juniors, and 1 was a senior. The group consisted of 8 males and 13 females. Of the participants, 19 were White, 1 was Asian, and 1 was American Indian. All of the students took this course as an elective.  As Spanish III is a yearlong course, all of the students participating in this study were enrolled in this course for both the first and second semesters of the 2007-2008 school year.   
Procedure

The main purpose of this study was to determine the effects of increased parental involvement on student achievement. At the start of the second semester of the 2007-2008 school year, in late January, I initiated an increase in my level of teacher-parent communication in this class. At the onset of this study I began to require students to take home weekly grade reports every Friday and to bring them back signed by a parent or guardian the following Monday. Students received homework points for bringing their grade reports back signed. On the reverse side of these grade reports I included a weekly class update. This update included a highlight of the things that we would accomplish in class during the upcoming week. I also included a listing of all of the homework assignments students would receive in class the upcoming week, as well as notification of upcoming tests, quizzes, and projects. In addition, I began personally contacting the parent or guardian of any student receiving a D or an F in this class on a bi-weekly basis. I contacted these parents by phone or via email. I contacted parents based on their preferred method of communication as indicated by the parent at the beginning of the school year. If the parent or guardian did not answer the phone, I left a message on the answering machine.    

Research Design  

Mills (2003) stressed the importance of triangulating data when conducting research rather than simply relying on one source. With this in mind, I collected several sources of data throughout the course of this study. I designed my data collection tools to measure the effectiveness of increased parental involvement on student achievement. Data collection tools included grade reports, student and parent surveys, phone/email logs, and teacher observations.

Grade reports. I examined students’ grades via grade reports for both the first and second semesters both prior to and after initiating an increase in parental involvement to determine the impact increased parental involvement had on student academic achievement and the completion of homework assignments. These reports included daily assignments, test grades, and overall quarter and semester grades. I utilized these grade reports to conclude whether or not increasing parental involvement had led to an increase in student academic achievement from first semester to second semester when parent involvement was increased.  

Surveys. Students completed a pre survey at the onset of the study (see Appendix A) and a post survey at the conclusion of the study (see Appendix B). The surveys elicited information regarding students’ feelings about parental involvement and its effects on student achievement and behavior. These surveys prompted students to indicate whether an increase in parental involvement influenced them to try harder and do better in a class, and whether an increase in parental involvement influenced them to behave better in class. The students completed these surveys anonymously. 

I also administered a parent pre survey at the onset of this study (see Appendix C) and a parent post survey at the conclusion of the study (see Appendix D). These surveys prompted parents to indicate how involved they were in their child’s education. Additionally, the surveys asked parents to indicate whether regular communication with their child’s teacher influenced them to talk with their child about trying harder to do better and behave better in a class. Parents completed these surveys anonymously. I utilized the data collected from these surveys to analyze how involved the parents of the students in my class were in their child’s schooling. I also used the data collected to analyze parents’ perceptions of parental involvement and its effectiveness in increasing student achievement and behavior in the classroom.

Phone/Email logs. I created and utilized a phone/email log throughout the course of this study (see Appendix E). I contacted the parents and guardians of any student receiving a D or an F by phone or via email on a bi-weekly basis. Additionally, I contacted the parents and guardians of any student ill behaving in my class the day of the misbehavior. I recorded the date, the time, and the person contacted on the phone/email log. In addition, I also recorded my comments and reflections on this form. If the parent or guardian did not answer, I left a message on the answering machine, and I noted this on the phone/email log. I utilized the data collected from the phone/email logs to look at the frequency and content of the communication made between myself and the parent. 
Teacher observations. I obtained the final piece of data collected through teacher observation. I created and utilized a teacher observation form throughout the course of this study (see Appendix F). I recorded my observations of the students participating in this study on this form throughout the duration of the study. I noted students who came in for additional help as well as students who came in to retake tests and quizzes during the course of the study on this form. Additionally, I used this form to record all student behavior problems such as classroom disruptions that I had to deal with throughout the course of this study. Data collected from these observations allowed me to further analyze how increasing parental involvement had affected student achievement and classroom behavior.
Results

Grade Reports


Grade reports revealed there was a minimal increase in student achievement after increasing parent involvement. The overall class semester grade average increased from 78.9% to 79.6%. Twelve students (57%) showed an increase in his or her semester grade average after increasing parent contact. Of these 12 students, 9 (43%) increased his or her semester grade average by more than 3%. Three students (14%) increased his or her semester grade average by more than 5%, with one student (5%) increasing his semester grade average by 13.5% from the first semester. Conversely, grade reports revealed semester grade averages actually decreased for 9 students (43%) after increasing parent involvement (see Figure 1).     
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Figure 1. Semester Grade Comparison

Grade reports also indicated a minimal increase in the amount of homework assignments completed by students after increasing parental involvement. During the first semester of the study the overall class homework completion rate was 85.8%, meaning that an average of 85.8% of all assignments given were completed during this semester, with 14.2% of assignments never being completed. During the second semester of the study, with the increase in parent contact, the overall class homework completion rate increased slightly to 86.3%. 

Student Surverys


I gave students a pre survey at the onset of the study to determine students’ perceptions regarding the effectiveness of parental involvement on student achievement and behavior (see Appendix A). All 21 students completed the survey. The majority of students (57%, 12 students) stated they either agreed or strongly agreed that when their teachers communicate with their parents or guardians about their grades in a class they try harder to do better. Conversely, 5 students (23%) either disagreed or strongly disagreed that they try harder and do better in a class when their teachers communicate with their parents or guardians about their grades. Four students (19%) remained neutral on this topic.  


With regard to student behavior and attitude in the classroom, the largest group of students (62%, 13 students) either agreed or strongly agreed that when their teachers communicate with their parents or guardians about their behavior and attitude in a class they try harder to behave and act appropriately. On the other hand, 5 students (24%) either disagreed or strongly disagreed with this statement, saying that when their teachers communicate with their parents or guardians about their behavior and attitude in a class that they are less likely to try harder to behave and act appropriately. Three students (14%) stated they were neutral on the issue. 


This pre survey also elicited answers from students regarding what motivated them to do well in a class. Two themes emerged. Nine students (43%) indicated that a desire to get into a good college motivated them most to do well in a class. One student stated, “I want to go to college. The only way to accomplish this is to get good grades.” Six students (29%) indicated that their parents were their primary motivation to do well. One student declared, “I like to get good grades for my parents’ sake.” Another student shared, “When my parent encourages me to do better, I’ll try harder.”   


I gave students a second survey in June of 2008 at the conclusion of the study to get students’ perceptions as to whether or not this study had encouraged them to perform better academically and to behave better in my class (see Appendix B). All 21 students completed the survey. The largest group of students (38%, 8 students) either agreed or strongly agreed that they tried harder and did better in my class as a result of this study. On the contrary, 6 students (29%) either disagreed or strongly disagreed that increasing parental involvement had made them try harder and had made them do better in my class. Seven students (33%) were impartial on this issue.


Regarding their behavior in my class, 7 students (33%) agreed or strongly agreed that as a result of this study they tried harder to behave and act appropriately in my class. Six students (29%) disagreed or strongly disagreed that this study had encouraged them to behave and act appropriately in my class. Eight students (38%) remained impartial on this issue. 

When asked whether or not this study had influenced students to complete more of their daily homework assignments, the majority of students (57%, 12 students) indicated that they either agreed or strongly agreed that as a result of the study they completed more of their assignments. Only a small group of students (24%, 5 students) indicated they either disagreed or strongly disagreed that this study had increased the amount of homework assignments they completed. Four students (19%) indicated that they were neutral on the issue.

Parent Surveys


I also gave parents a pre survey at the onset of the study as a means of determining how involved the parents of the students in my class felt they were in their children’s education. This survey also served as a tool to determine parents’ perceptions regarding the effectiveness of parental involvement on student achievement and behavior (see Appendix C). Fourteen parents (67%) completed and returned the survey. Of the 14 parents that participated in the survey, 11 parents (79%) indicated they felt they were involved in their child’s education, with 5 of these 11 parents (43%) indicating that they felt they were very involved. Only 1 parent (7%) indicated that he or she was not very involved in his or her child’s education. 

When asked to explain why they felt that they were involved or uninvolved in their child’s education, four common themes emerged among the parents that stated they were involved. Some parents indicated that they felt they were involved because they frequently used parent access to monitor their child’s progress via the internet. Amongst these parents, one parent stated, “I monitor my child’s grades on the internet.” Another parent shared, “I check grades and assignments online.” Other parents indicated that they felt they were involved because they helped their child with his or her homework. Amid this group of parents, one parent declared, “I make sure that my child does her homework every night.” Another parent commented, “I help my child with his homework.” Another group of parents indicated they were involved in their child’s schooling because they discussed school daily with their child. Among this group of parents, one stated, “We talk everyday about school, classes, and about how he feels about his classes.” Another parent added, “We always discuss school.” A different parent shared, “I talk with my child a lot about doing well in school.” A final group of parents felt they were involved because they attended events such as parent teacher conferences. Amid these parents, one parent stated, “I go to parent teacher conferences to find out how my child is doing.” A different parent commented, “I go to PTSA meetings, Back to School Night, and conferences.”    

Amongst the small group of parents that indicated that they were not very involved in their child’s education, two themes emerged. One of the reasons these parents felt that they were not involved was because they did not have time. One parent stated, “I could do more, but I am consumed.” Another parent added, “I spend way too much time working and not enough time overseeing my children’s school work.” Another reason these parents felt they were not involved was because of a resistance to be involved from their children. One parent stated that she would like to be more involved, but her child “does not like to fill me in with what is going on at school.”     

Although the majority of parents who completed the survey indicated that they were involved or very involved in their child’s education, the vast majority of these parents (86%, 12 parents) indicated that only seldom do they communicate with their child’s teachers about their child’s performance in a class. Only 2 parents (14%) indicated that they communicated with their child’s teachers often about their child’s performance. 

All of the parents (100%) surveyed indicated that they agreed with the statement that when their child’s teachers communicate with them regarding a concern they have for their child, that they talk to their child about the problem and work with them to try to resolve the issue. Thirteen of the 14 parents surveyed (93%) indicated they strongly agreed with this statement. 

I also gave parents a post survey at the conclusion of the study in June of 2008 to get parents’ perceptions as to whether or not they felt this study had encouraged their child to perform better academically and to behave better in my class (see Appendix D). Eleven parents (52%) completed and returned the survey. Of the 11 parents that completed the survey, all of the parents (100%) indicated they appreciated being contacted on a regular basis regarding their child’s performance, behavior, and attitude in my Spanish class. The majority of the parents that completed the survey (64%, 7 parents) indicated they either agreed or strongly agreed that as a result of this study they had ensured that their child studied for Spanish tests and quizzes and completed projects. Four parents (36%) indicated that they were impartial. The largest group of parents (55%, 6 parents) also indicated that they either agreed or strongly agreed with the statement that they had ensured their child took better advantage of opportunities like coming in for additional help and retaking tests and quizzes. Only 1 parent (9%) indicated that she disagreed with this statement. Five parents (45%) indicated they were neutral. When asked whether or not this study had helped parents to ensure that their child completed his or her daily homework assignments, again the majority of parents (64%, 7 parents) indicated they either agreed or strongly agreed that it had helped. Only 1 of the parents surveyed (9%) disagreed that it had helped. Five parents (45%) were impartial as to whether or not this study had helped them to encourage their child to complete more of their homework assignments.   

Teacher Observations 


Based on my own observations, there was a slight increase in the number of students seeking additional help and in the number of students choosing to retake tests and quizzes from first semester to second semester after initiating an increase in parent involvement. Nine students (43%) came in one or more times over the course of the study either to retake a test or a quiz or seeking additional help. On average, these nine students raised his or her grade from first semester to second semester by 1.26%. Of these nine students, six (67%) increased his or her semester grade, with one student (11%) increasing his grade from a 66.86% first semester to an 80.32% second semester. Three of the nine students who came in for additional help or to retake a test or a quiz (33%) showed a decrease in his or her grade from first semester to second semester. 

Discussion


I began my action research study with the hope that increasing parent involvement would increase student academic achievement in the classroom. I am both encouraged and disheartened by the results. Based on the analysis of all of the data collected in this study, student academic achievement did improve with increased parental involvement, although I had hoped to have seen more of an improvement in student academic achievement than was found in this research. While overall student academic achievement did improve from the beginning of this study to the end, the data only indicates a minimal improvement. On average, the class semester grade increased by only 0.7% with the initiation of increased parent involvement based on the analysis of student grade reports. A large group of students (9 students, 43%) actually showed a decrease in academic performance with an increase in parent involvement. In fact, one student’s semester grade actually decreased by 10.66% from first semester to second semester.


Henderson and Mapp (2002) believed that engaging the family could improve children’s academic achievement, and also had a substantial impact on other key outcomes, such as behavior. The findings in this study are congruent with these beliefs. Analysis of the student surveys shows that involving the family motivates students to try harder to perform better academically and to behave better in the classroom. Further analysis of the research findings suggest that students are more apt to improve their behavior in a class as a result of parent involvement than they are to improve their academic performance. 


Examination of the parent surveys also shows that involving parents is beneficial in improving student academic achievement and behavior in the classroom. The results of the parent survey imply that involving parents proves favorable in motivating students to (a) study for tests and quizzes, (b) complete homework assignments, and (c) to seek additional help from their teachers. The research findings further indicate that involving parents when concerns with a student arise in the classroom is beneficial in resolving issues.


Norton and Nufeld (2002) concluded that involving parents in their children’s education was related directly to the outcomes of student academic achievement. The results of this study support this conviction. Analysis of my own observations suggests students are more likely to seek help and take advantage of opportunities such as test retakes when their parents are involved. This corresponds to higher student academic achievement. 


 Marcon (1999), Miedel and Reynolds (1999), and Hickman et al. (1995) all noted a positive correlation between parental involvement and student academic achievement. Analysis of all of the data collected in this study supports these previous study findings. The majority of the students in my class proved to be more successful academically when their parents were involved. 
 


While the vast majority of researchers concluded that partnering with parents positively correlates to student academic success, a few researchers such as Catsambis (1998) found that involving parents can sometimes prove to be detrimental in improving student academic achievement. Analysis of the student grade reports further validates these findings. Nine of the students in my class (43%) actually showed a decrease in their semester grade when their parent was actively involved. While involving parents appears to be a significant motivator for improving student academic achievement for the majority of students, parental involvement does not prove to be favorable in motivating all students to be academically successful.  

Limitations


There were some notable limitations present in this study. First, students who participated in this study took this course during seventh period. A large group of students (48%, 10 students) were involved in sports or other extracurricular activities that directly related to their attendance in my class. Many of these students were absent multiple times over the course of this study, especially during the second half of the study, resulting in the loss of direct instruction for these students. It is possible the academic achievement for these students would have been higher had they been in class more regularly. 

A second limitation to this study included the fact that the material covered in the class first semester differed from the material covered in the class second semester. While the number of assignments, tests and quizzes, and student projects remained relatively constant, it is difficult to gauge whether or not the material for one semester was easier than the other. 

An additional limitation included the lack of 100% participation from parents with regards to the parent surveys. Only 67% of parents (14 parents) completed the parent pre survey, and only 52% of parents (11 parents) completed the parent post survey. It is possible that the survey results may have been different had 100% of the parents participated in the surveys. 

Another limitation to this study included the fact that I chose to have parents and students complete the pre and post surveys anonymously. Because of the fact that no name or numerical number was attached to each survey, I can not say whether or not there was a correlation between the student’s grade and his or her survey responses. I also can not make a correlation between student grades and parent survey responses.  


I specifically targeted this class for this study as it was the most problematic in regards to behavior, homework completion, and was the lowest performing class academically. The parents of the students in this class also appeared to be less involved than the parents of the students in my other classes based on participation at events such as parent teacher conferences and Back to School Night and based on the number of parent initiated contacts that I received from the parents of students in this class. I felt that I would get the most valid results for this study by using this particular class. 

Conclusion and Implications


I sought to answer three questions by completing this study: How will increased parental involvement affect student academic achievement? How will increased parental involvement affect students’ completion of homework assignments? How will increased parental involvement affect classroom behavior? The answer to all of these questions is that a partnership with parents appears to be influential in leading to better student performance in the classroom. In general, the students in my classroom (a) completed more of their homework assignments, (b) performed better academically, and (c) I dealt with less behavior problems when the parents of my students were kept informed about how their child was performing in my class, and when they were kept up to date with the daily happenings in the classroom.


The results of this study echo the findings of the multitude of researchers that previously examined the impact parent involvement has on improved student academic achievement and classroom behavior. The findings of this study are further validation that involving parents positively correlates to increased student academic achievement and classroom behavior. This could not be more evident than with the student in my class who, with the added involvement of his parents, saw an increase in his semester grade from a D first semester to a B second semester. It was with a stronger partnership with this student’s parents that I saw a student who was more motivated to do well in my classroom. This student appeared more focused in the classroom and began performing better on assessments with the increased involvement of his parents. This student began coming in for additional help and to retake poor tests and quizzes second semester when his parents were kept up to date with what was happening in the classroom, a behavior that I did not see from this student first semester when his parents were less involved.     
Action Plan
While the results of this study are not statistically significant, I remain optimistic about partnering with parents as a means of increasing student performance in my classroom. While some of my students did not see an increase in their academic success with the involvement of their parents, the majority of my students did, and several of my students made very large gains in their academic performance from first semester to second semester. It is with these second set of students in mind, that I remain determined to continue partnering with parents to encourage all of my students to reach their fullest potentials. 

The methods I used to communicate with parents throughout the duration of this study all proved valuable. However, due to the time this project demanded, I feel it may be more feasible to call parents twice per quarter rather than every two weeks. In addition, I plan to continue the use of the weekly parent update. However, based on the number of parents that indicated that they frequently use parent access via the Internet to monitor their children’s grades, I also feel it may be more beneficial to use the Internet as a means of connecting with parents rather than using students as a courier to deliver weekly class updates. With this in mind, I would like to look at the possibility of implementing a class Website that parents could access to view weekly classroom happenings including homework assignments and upcoming tests, quizzes, and projects.

I have seen first hand the benefits of teachers partnering with parents. I will share my experience with my colleagues in hopes that more of them will partner with parents to help their students reach their fullest potentials. When parents and teachers work together, the students reap the benefits.     
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Appendix A

PARENTAL INVOLVEMENT SURVEY-STUDENT SURVEY #1 

Please respond to the following statements. Circling number 5 indicates that you strongly agree with the statement. Circling number 1 indicates that you strongly disagree with the statement. Your answers will remain anonymous. 
1. My parent/guardian knows all of the classes that I am currently taking.

Strongly Agree     5               4               3               2               1     Strongly Disagree

2. My parent/guardian knows all of my teachers' names.

Strongly Agree     5               4               3               2               1     Strongly Disagree
3. My parent/guardian knows what is going on in all of my classes at school. In other 

     words, I talk with my parent/guardian about what is going on at school regularly.

Strongly Agree     5               4               3               2               1     Strongly Disagree

4. My parent/guardian attends events like parent/teacher conferences and Back to School   

     night.

Strongly Agree     5               4               3               2               1     Strongly Disagree
5. I wish my parent/guardian would attend events like parent/teacher conferences and 

     Back to School night.

Strongly Agree     5               4               3               2               1     Strongly Disagree

6. My parent/guardian communicates with my teachers regularly.

Strongly Agree     5               4               3               2               1     Strongly Disagree
7. I wish my parent/guardian would communicate more with my teachers.

Strongly Agree     5               4               3               2               1     Strongly Disagree

8. My parent/guardian encourages me to do well in school.

Strongly Agree     5               4               3               2               1     Strongly Disagree

9. I do well in school because I want my parent/guardian to be proud of me.

Strongly Agree     5               4               3               2               1     Strongly Disagree
10. When my teachers communicate with my parent/guardian about my grades in a class 

        I try harder and I do better.

Strongly Agree     5               4               3               2               1     Strongly Disagree
Appendix A (continued)

11. When my teachers communicate with my parent/guardian about my behavior and 

        attitude in a class I try harder to behave and act appropriately.   

Strongly Agree     5               4               3               2               1     Strongly Disagree

Please answer the following question. 
12. What motivates you to do well in a class?

Appendix B

PARENTAL INVOLVEMENT SURVEY-STUDENT SURVEY #2

Please respond to the following statements. Circling number 5 indicates that you strongly agree with the statement. Circling number 1 indicates that you strongly disagree with the statement. Your answers will remain anonymous. 
1. I tried harder and I did better in Spanish class as a result of this study. 
Strongly Agree     5               4               3               2               1     Strongly Disagree

2. I tried harder to behave and act appropriately in Spanish class as a result of this study.

Strongly Agree     5               4               3               2               1     Strongly Disagree
3. I studied harder for tests and quizzes as a result of this study.

Strongly Agree     5               4               3               2               1     Strongly Disagree

4. I completed more of my daily homework assignments as a result of this study.

Strongly Agree     5               4               3               2               1     Strongly Disagree

5. I took better advantage of opportunities like coming in for additional help and retaking 

     tests and quizzes as a result of this study.

Strongly Agree     5               4               3               2               1     Strongly Disagree
6. My Spanish grade improved as a result of this study.

Strongly Agree     5               4               3               2               1     Strongly Disagree

Appendix C

PARENTAL INVOLVEMENT SURVEY-PARENT SURVEY  #1

Please take a few minutes to respond to the following survey questions. Your answers 

will remain anonymous. 
A. Please respond to the following statements. Circling number 5 indicates that you strongly agree with the statement. Circling number 1 indicates that you strongly disagree 

with the statement. 
1. I know all of the classes that my child is currently taking.

Strongly Agree     5               4               3               2               1     Strongly Disagree

2. I know all of my child’s teachers' names.

Strongly Agree     5               4               3               2               1     Strongly Disagree
3. I know what is going on in all of my child’s classes at school. In other words, I talk 

     with my child about what is going on at school regularly. 
Strongly Agree     5               4               3               2               1     Strongly Disagree

4. I attend events like parent/teacher conferences and Back to School night.

Strongly Agree     5               4               3               2               1     Strongly Disagree

5. I encourage my child to do well in school.

Strongly Agree     5               4               3               2               1     Strongly Disagree

6. I appreciate it when my child’s teachers communicate with me regarding my child’s 

     performance in class. 
Strongly Agree     5               4               3               2               1     Strongly Disagree

7. I appreciate it when my child’s teachers communicate with me regarding my child’s 

     behavior and attitude in class. 
Strongly Agree     5               4               3               2               1     Strongly Disagree

8. I wish my child’s teachers would communicate more with me.

Strongly Agree     5               4               3               2               1     Strongly Disagree

9. When my child’s teachers communicate with me regarding a concern they have for 

     my child, I talk to my child about the problem and work to resolve the issue. 
Strongly Agree     5               4               3               2               1     Strongly Disagree

Appendix C (continued)
B. Please answer the following questions. 
10. How often do you communicate with your child’s teachers about your child’s 

     performance?

Never                    Seldom                    Often                    Always

11. How involved would you say you are in your child’s education?  Circling 1 indicates  

      that you are not at all involved, and circling 5 indicates that you are very involved. 
Not Involved     5               4               3               2               1     Very Involved

12. Why did you rate yourself as you did in question 11?  

Appendix D

PARENTAL INVOLVEMENT SURVEY-PARENT SURVEY  #2

Please respond to the following statements. Circling number 5 indicates that you strongly agree with the statement. Circling number 1 indicates that you strongly disagree with the statement. Your answers will remain anonymous. 
1. I appreciated being contacted on a regular basis regarding my child’s performance in 

     Spanish class.

Strongly Agree     5               4               3               2               1     Strongly Disagree

2. I appreciated being contacted regarding my child’s behavior and attitude in Spanish   

     class.

Strongly Agree     5               4               3               2               1     Strongly Disagree

3. I appreciated being informed of upcoming homework assignments, tests, quizzes, and 

     projects in my child’s Spanish class.

Strongly Agree     5               4               3               2               1     Strongly Disagree
4. I ensured that my child studied for Spanish tests and quizzes and completed projects 

     as a result of this study.

Strongly Agree     5               4               3               2               1     Strongly Disagree

5. I ensured that my child completed his/her daily homework assignments as a result of 

     this study.

Strongly Agree     5               4               3               2               1     Strongly Disagree

6. I ensured that my child took better advantage of opportunities like coming in for   

     additional help and retaking tests and quizzes as a result of this study.

Strongly Agree     5               4               3               2               1     Strongly Disagree
7. My child’s achievement in Spanish class improved as a result of increased 

     communication with my child’s teacher.

Strongly Agree     5               4               3               2               1     Strongly Disagree
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PARENT CONTACT PHONE LOG
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Appendix F

TEACHER OBSERVATION FORM

Date:  












Time:  












Student:  











Observation:  



























































Date:  












Time:  












Student:  











Observation:  



























































_1278829712

