
Course Syllabus: CI/RDG 781 Educational Supervision 2nd SS ’06 

1:00-3:30 p.m. MTWH in 360 TMH Mon. June 19 – Fri July 14, with appropriate student/instructor determined time in library research


Bob Krajewski, Instructor

Morris Hall 340C


O= 785-8125, Email krajewsk.robe@mail.uwlax.edu

  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _  _

Course Texts
Clinical Supervision: Special Techniques for the Supervision of Teachers, 3rd edition                        edition.   Robert Goldhammer, Robert Anderson, Robert Krajewski.  Fort Worth:                          Harcourt, Brace, Jovanovich 1993. (provided by instructor).

Readings from Supervision: New Roles for All (provided by instructor),

Educational Leadership,(UWL Murphy Library), and other supervision and reading/                       Supervision texts, journals, and materials

Readings from selected resources as:

Bey, Teresa and Holmes, C. Thomas, eds. (1990).  Mentoring: Developing New Teachers              Reston VA: Association of Teacher Educators.

Borich, Gary D.  (1990).  Observation Skills for Effective Teaching. Columbus: Merrill.

Charles, C.M. (1992).  Building Classroom Discipline 4th ed.  White Plains: Longman

Clark, Leonard C. and Starr, Irving S., (1996).  Secondary and Middle School Teaching
Methods  7th ed. Englewood Cliffs: Merrill/Prentice-Hall.

Combs, Arthur, ed. (yearbook 1962).  Perceiving, Behaving, Becoming.  Washington  D.C.:           Association for Supervision and Curriculum Development.

Cooper, James M. (2006). Classroom Teaching Skills 8th ed. Boston: Houghton Mifflin
Danielson, Charlotte (1996).  Enhancing Professional Practice: A Framework for Teaching            Alexandria: Association for Supervision and Curriculum Development

Dunkin, Michael J., ed. (1987). The International Encyclopedia of Teaching and Teacher  

Education Oxford: Pergamon


Emmer, Edmund T. et al. (1997).  Classroom Management for Secondary Teachers
        4th ed.  Boston:  Allyn and Bacon

Firth, Gerald, and Pajak, Edward (1998). Handbook of Research on School Supervision

New York: Macmillan Library Reference USA
Flanders, Ned. (1970).  Analyzing Teaching Behavior.  Philippines: Addison-Wesley.

Glanz, Jeffrey, and Neville, Richard F. (1997). Educational Supervision:Perspectives, Issues, and Controversies.Norwood: Christopher-Gordon.

Harmin, Merrill. (1994).  Inspiring Active Learning: A Handbook for Teachers.  
                     Alexandria: Association for Supervision and Curriculum Development                         

Henderson, James G. (1996). Reflective Teaching: The Study of Constructivist Practices 2nd ed. Englewood Cliffs: Merrill/Prentice Hall.

Houston, Robert H. ed. (1990).  Handbook of Research on Teacher Education New 
York:            Macmillan/Association of Teacher Educators.

Hunter, Madeline. (1987).  Mastery Teaching. EL Segundo: TIP.

Jensen, Rita A. and Killey, Therese J. Teaching, Leading, and Learning in PreK-8 Settings:

Strategies for Success 2nd ed. (2005). Boston: Houghton Mifflin.
Joyce, Bruce, and Weil, Marsha (1996).  Models of Teaching 5th ed.  Boston: Allyn and                 Bacon.

Joyner, et al. ed. Dynamic Instructional Leadership to Support Student Learning and Development (2004) Thousand Oaks, Calif: Corwin Press
Marzano, Robert J. (1992).  A Different Kind of Classroom: Teaching with Dimensions of  
Learning Alexandria: Association for Supervision and Curriculum Development.

Moore, Kenneth D. (2005). Effective Instructional Strategies: From Theory to Practice.   
Thousand Oaks, Calif: Sage.
NASSP Bulletin (March 1996).  "Breaking Ranks: Changing an American Institution"  

Newmann, Fred M. et al. (1995). A Guide to Authentic Instruction and Assessment: Visions, Standards, and Scoring. Madison: Wisconsin Center for Education Research

Sergiovanni, Thomas J., ed.(1982). Supervision of Teaching 1982 Yearbook. Alexandria:               Association for Supervision and Curriculum Development

Simon, Anita, and Boyer, E. Gil, eds. (1974). Mirrors for Behavior III: An Anthology of                Observation Instruments. Philadelphia: Communication Materials Center/Research for Better Schools.  

Wittrock, Merlin C., ed. (1986).  Handbook of Research on Teaching. 3rd ed.  New York:             Macmillan/The American Educational Research Association. 

Wise, Arthur E. guest Ed. (November 1996).  Phi Delta Kappan (78,#3) special issue                      articles on "Quality Teaching for the 21st Century."

http://www.utexas.edu/world/univ/state

Course Description
        Exploration of the nature and scope of responsibilities of areas in educational 
                     supervision.  Special emphasis will be given to improving instruction and curriculum 
                     development through the study of interpersonal relations.  Where possible, the course                     will relate supervision to the Reading area.

Course Objectives for Each Student

Overall Objective

        Long Range Goal is to improve instruction for students that teachers teach. 

        Method to reach goal is to provide participants instructional supervision knowledge     

        base and primary skills. Special emphasis will be given to improving instruction         

        (and curriculum development) through emphasizing human relations/positive attitude   


Specific Objectives

        1.  Develop a knowledge base of instructional and clinical supervision  

        2.  Articulate a rationale for instructional and clinical supervision

        3.  Identify supervision concepts

        4.  Develop knowledge base of classroom observation

        5.  Acquire basic skills for peer coaching

        6.  Develop participant knowledge and primary skill needs, as

a)   gaining confidence

b)   handling difficult situations/resistance

c)   helping teachers grow through methods as peer coaching, etc

d)   effecting time management

e)   and others, depending on participant needs                

Instructor Philosophy
        Supervision is akin to/incorporates many leadership characteristics.  It requires professional and personal growth-of teacher and supervisor-in knowledge base, attitudes, feelings, thinking processes, and values, ie of the WHOLE person. The supervisor is responsible for this growth, and is the model for/facilitator of the knowledge base, moral compass, and ethical caring that the role demands.  Our discussion of this role will be intense, as you examine your values and develop stretch goals.  The course is structured to meet your needs as emerging supervisors.  

Course Topics
        1.  Supervision Definition.  Supervisory Practices in Wisconsin

        2.  Supervisor Role Responsibilities.  Peer Coaching 

        3.  Clinical Supervision Definition/History/Rationale

        4.  Clinical Supervision: Concept and Method

        5.  Supervision Models

        6.  Rapport Nurturance

        7.  Preobservation Conference

        8.  Observation & Objective Analysis Systems

        9.  Lesson Analysis

        10.  Strategy for Conferencing

        11.  Supervisory Conference

        12.  Postconference Analysis

Assessment System


        Each student completing this class will make a commitment to the class goals.              

Expectations

1.  Attend class and actively participate/interact

2.  Complete reading assignments as given

3.  Literature Review Paper

4.  Case Study Report

5.  Contributions to group productivity and class success

Conceptual Framework
        Professionals exiting UWL programs should be thoughtful learners, leaders, inquirers, and community members.  C-I 781 participants technically fit into this category, thus the course is designed with a conceptual framework. Concept precedes process.  Knowing where we’ve been with supervision and why is necessary before we can know where we want to go and how to get there.
Program Standards and Outcomes

Ten program standards define our UWL teacher education program in relation to the WI Teaching Standards that say—

· Teacher understands central concepts, inquiry tools, structures of disciplines he teaches,  specifically 

                                  how children with broad ranges of ability learn

                                  how pupils differ in their approaches to learning and the barriers they      

                                  face

                                  and to use a variety of instructional strategies

· Teacher uses an understanding of individual/group motivation and behavior in creating a learning environment with effective verbal and nonverbal communication techniques & instructional media   

· Teacher organizes and plans systematic instruction based on knowledge of subject matter, pupils, community, and curriculum goals

· Teacher understands and uses formal/informal assessment strategies to evaluate/ensure continual pupil growth 

· Teacher is a reflective practitioner

· Teacher fosters relationships, and acts with integrity and ethics to support pupil learning 

These standards must permeate each Wisconsin K-12 teacher’s instructional strategies.  Too, they must be incorporated into the curriculum at all levels of K-12 education.

Foundational Notes
        The Council of Professors of Instructional Supervision, begun in the mid 1970s, and 
                  comprised of approximately 55 of the top supervision professors from throughout the                     world, meets twice yearly to discuss developments in supervision.  Rarely do we agree on a            definition of supervision, but we ALWAYS try to incorporate new ideas into supervision                concepts and processes.  We believe that although supervision concept remains primarily the same-with some minor additions/changes, supervision process continues to EVOLVE in                 order to address those conceptual additions/changes, and also to address the changing                   supervision needs in today's changing world.  

        The supervision framework we use in CI 781 was espoused by Robert Goldhammer, rooted in values of counseling psychology while drawing from education disciplines. Bob too believed that supervision requires whole person growth.  Passages from his first text as "our minds struggle for images of a supervision whose principal effect it is to expand the sense of gratification experienced by students and teachers, and supervisors, gratification in being, and gratification in the work they do,'' and "in its present stage of development, the clinical supervision that our minds can formulate and which we practice does not completely fulfill the ideology that occupies our imagination," show that the concept/model he discussed are continually changing as needs demand(1969).  

        Our text is Goldhammer/Anderson/Krajewski, 3rd ed.  Goldhammer (U of  Pittsburgh) died in 1968, before the 1st ed. was finished/published.  Bob Anderson, one of his Harvard professors/member of his dissertation committee completed/published the text. In 1977 when Bob was Dean at Texas Tech and I coordinated the supervision program there, I suggested we write a 2nd ed.  We published it in 1980.  The 3rd ed, more practical/containing more emphasis on observation techniques-yet still containing the conceptual power of the original edition, was published in 1993.  It is the last Goldhammer edition Bob and I will publish.

Tentative Schedule
June19  Course Introduction.  Teaching, Supervision Definitions

        20   Supervision Definitions.  School Climate and Supervision: Teachers' View.  
                           
               Clinical Supervision History.  Introduction to CS Model

        21   Instructional/Clinical Supervision Definitions.  Role  

        22   Case Study preparation. Concepts/Setting the Stage.  Rapport 

        26   Clinical Supervision Model

        27   Preobservation and Observation

        28   Observation Instruments/Practice

        29   Observation Instruments/Practice       

July   5   Observation Practice  

          6  Analysis and Strategy

         7   Supervisory Conference and Postobservation

        10   Case Studies

        11  Case Studies

        12  Literature review due  

        13  Review

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 

Bob Krajewski, Professor


Educational Studies 
Earned B.S. and M.S. U of Illinois in math teaching; Ed.D. Duke in Administration and          Supervision.  Dissertation = videotaping/analyzing teaching of 20 MAT interns 5 times apiece in middle/high schools in North Carolina and Virginia

Taught middle school & high school math (ILL.); was Assistant Superintendent(N.C.)

Began Higher Education career at UT Chattanooga/led an experimental student teaching          program.  Taught and/or served as administrator at Texas Tech, Auburn, Northern Iowa, UT San Antonio, UW La Crosse.  Also taught summer at U Toronto, U Georgia, and in Hong Kong as well as in China  

Came to UWL in dual role as College of Education Dean and Graduate Studies Dean.            Created Upper Mississippi Cooperative Rural Center and Western Wisconsin Rural                Datafication Consortium 

Received Bush Leadership Fellowship in 1995 and attended U MN Carlson School of             Management's  Minnesota Executive Program

Visited schools in many foreign countries.  Worked in China 8 times.  During Sabbatical         Fall 96, visited schools and universities in Singapore, Vietnam, China, Hong Kong, Taipei. Last taught/worked with school leaders in China in January 2005               

Have been an ASCD member for 35 years, and served 3 years on the Board of Directors.        Also served on Iowa, Texas, Wisconsin ASCD Board

Am author/co-author of 6 books, 2 of which are supervision, and one is a guide for beginning teachers published by National Education Association.  Guest Editor of 9 national journals, including NASSP Bulletin and Journal of Teacher Education, and 5 regional/state journals. Author of approximately 130 chapters, articles, and book reviews     

 Continue to work in schools here and abroad

