TEACHING PORTFOLIO

Carmen R. Wilson

University of Wisconsin – La Crosse

Spring 2006
Table of Contents
	
	Page

	Teaching Responsibilities . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
	1

	Teaching Philosophy and Methods . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	2

	Evaluation of Teaching . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	4

	Student Evaluations of Instruction
	

	Peer Classroom Visits
	

	Teaching Recognitions
	

	Faculty Development and Scholarship of Teaching and Learning Activities . . . . . . 
	6

	Future Teaching Goals . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	7

	Appendices
	

	Appendix A:  Active Learning and Classroom Assessment Techniques in Statistics and Research Methods . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
	9

	Appendix B:  Example Formative Evaluation Student Responses . . . . . . . . . . .
	12

	Appendix C:  Sample Course Materials . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	14

	Appendix C1:  Abnormal Psychology (Psy 304) . . . . . . . . . . . . . . . . . . . . . 
	15

	Appendix C2:  Empathic Listening (Psy 347) . . . . . . . . . . . . . . . . . . . . . . . 
	25

	Appendix C3:  Child and Adolescent Psychopathology (Psy 417) . . . . . . . 
	34

	Appendix C4:  Advanced Research Methods (Psy 420) . . . . . . . . . . . . . . .
	44

	Appendix C5:  Psychological Measurement (Psy 451) . . . . . . . . . . . . . . . . 
	54

	Appendix D:  Notes from Students . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	64

	Appendix E:  Student Evaluation of Instruction Ratings . . . . . . . . . . . . . . . . . . 
	66

	Appendix F:  Stat Jingles:  To Sing or Not To Sing . . . . . . . . . . . . . . . . . . . . . . 
	69


Teaching Responsibilities


Since I was promoted to associate professor (fall 2002), I have taught eight courses, six undergraduate, one graduate, and one slash course (combination of undergraduate and graduate students).  The undergraduate courses include general psychology, a general education course of approximately 320 students.  I am one of a team of instructors and am responsible for six lectures and six to nine small group meetings.  The course is required of all psychology majors, but as a general education course, many more students are not majoring in psychology.  The other courses are summarized below.  


I teach two different types of courses.  The first is statistics based courses:  Psychological Measurement and Advanced Research Methods.  The second is mental health related courses:  Abnormal Psychology, Child and Adolescent Psychology, Empathic Listening, and Counseling and Therapy Methods.  The two types have very different student populations.  The statistics courses are required, and frankly, few students have a natural sense of excitement about statistics.  The mental health related courses, alternatively, usually most students have an intrinsic motivation to learn the given material. 

	Undergraduate Courses
	Required/Elective
	Population
	Semesters Taught

(number of students)

	Adolescent Development
	Elective
	Majority non-majors
	Fall 2002 (18)

	Abnormal Psychology
	Required of majors
	Approximately even number of majors and non-majors
	Fall 2002 (19) , Fall 2003 (81) , Fall 2004 (40)

	Child and Adolescent Psychopathology
	Elective 
	Majority majors
	Spring 2003 (27), Spring 2004 (34), Spring 2005 (27)

	Psychological Measurement
	Required of majors
	Majors only
	Spring 2003 (42), Spring 2004 (40), Fall 2004 (45), Spring 2005 (48) 

	Empathic Listening
	Elective
	Approximately even number of majors and non-majors
	J-term 2003 (28), J-term 2004 (27), Fall 2004 (24), J-term 2005 (27)

	Graduate Course
	
	
	

	Counseling and Therapy Methods
	Required
	All School Psychology students
	Fall 2003 (12)

	Slash Course
	
	
	

	Advanced Research Methods
	Required of undergraduate honors students and first year School psychology graduate students
	Majors and School Psychology students only
	Spring 2003 (27), Spring 2004 (27), Spring 2005 (28)


 Teaching Philosophy and Methods

My father was a professor of Adult Education.  As I child, I asked him what he did.  He responded, “I teach adults how to teach adults.”  This response, like many I received from him, did not make much sense!  As a first or second grader, I could not figure out who in the world would teach adults.  After all, what intelligent adult would actually continue to go to school?  I did not realize the multitude of settings in which adults might go to learn new things.  I certainly did not count college as one of those settings.  I attended college where my father taught, and while in school I frequently stopped by his office.  Many times, my father would be talking with a student, and as I listened to their conversations, I realized that he interacted with me in the same way he interacted with his students.  He was never not teaching and learning with his students or with me.  In effect, I was trained to be a teacher all my life.  After I began teaching, I had a conversation with my father about an assignment I gave to one of my classes.  The assignment involved students identifying a value and describing how they developed that value.  I gave students an example from my own life to illustrate what I expected of them.  My father made the comment that “students love that”.  I immediately thought he meant that they appreciated the example of the process, but he corrected me.  What students love, he said, is knowing who I am as a person.  That comment has stayed with me and, like much of what I learned from my father, shaped how I think about teaching and learning and what I do in and out of the classroom.  

As the identified “teacher”, I have several responsibilities.  One of my responsibilities is to create a class climate in which students want to learn.  One of my goals is that students become excited about the material, or in the case of my statistics based courses, as least develop an appreciation of the material!  I use several methods to engender this excitement.  First, I truly love what I teach, and therefore cannot help but model enthusiasm about the material.  Psychology and my love of learning seeps into everything I see, hear, and read.  Students soon realize that who I am in the classroom is simply who I am; it is not an act.  A student in Advanced Research Methods commented, “The instructor always seems excited about the material often providing catchy jingles to remember formulas.  She has a great sense of humor.”
Second, I frequently use examples from current events in my courses.  For example, I listen to National Public Radio every day.   I replay stories I have heard in my classes to illustrate related points.  I also encourage students to provide examples they have encountered in jobs or in the media.  Students appreciate the opportunity to apply the information to their experiences; for example, a student in my Child and Adolescent Psychopathology course noted, “Dr. Wilson always seems interested in what the students have to say to contribute to the lecture which was nice.”  Third, while I do rely primarily on lecture, I use a wide variety of active learning techniques not only to improve understanding, but also to encourage students to have fun in the classroom (see Appendix A:  Active Learning and Classroom Assessment Techniques in Statistics and Research Methods).  I discuss the techniques in more detail in the Faculty Development and Scholarship of Teaching and Learning section of this portfolio.  

A second responsibility is to be approachable both in and out of class.  I frequently pause during lecture and ask for questions or comments.  Even if a student does not fully understand a concept, I try to find something the student said that was correct or evidence of good thinking.  While we cannot ignore that I am the expert and the one who assigns grades, I want students to feel comfortable, not intimidated.  They too are experts.  They have experiences I have not, and they certainly know best how they best learn and understand information.  We need to respect each other.  Written student comments suggest I am successful in my attempts to be approachable.  For example, a student in my Psychological Measurement course wrote, “Dr. Wilson is always willing to take questions and answer them in a manner in which is understandable.”

A third responsibility is to have a well developed idea about what students should know and be able to do when they leave the course and to communicate that expectation to the students.  My overall goal is to help students become good evaluators and users of information.  The ability to make good decisions is dependent upon disentangling the good, useful information from the meaningless.  Additionally, simply knowing something is rather hollow unless one knows what to do with the information.  To that end, I strive to make my classes process oriented and applied in nature.  I try not to teach simple facts, but instead try to help students understand general concepts through the presentation of applications and examples.  I find that students have difficulty truly understanding purely conceptual information without concrete examples to which they can tie the concept.  Many students comment on the examples I use in class, for example a student in Psychological Measurement noted, “Dr. Wilson gives examples for everything which is helpful in applying the information.”

In my statistics based courses, my objective is to teach students a particular process.  In Psychological Measurement, students should know how and be able to evaluate a measure by the time they leave the course.  In the first half of the class, I give students the statistical tools they need to evaluate measure, and in the second half we practice using these tools on a variety of tests.  In Advanced Research Methods, students should be able to design a research project, collect and analyze data, and describe the results.   Throughout both courses, non-graded classroom assessment techniques, assignments and exams continually challenge students to apply the concepts they learn (see Appendix B:  Example Formative Evaluation Student Responses and Appendix C:  Course Materials).  I frequently receive messages from past students who go on to graduate school.  A common theme of these communications is how much better they understand material in their statistics or research course than their peers (see Appendix D:  Notes from Students).  

In my abnormal and listening courses, my objective for students to be able to apply and use the information they learn in class.  I always provide some example, from my experience as a clinician, the media, current events, or films.  I constantly encourage students to share examples from their experiences.  I use informal in-class writing to help in this process.  I find that if students write their thoughts and then share them with a neighbor, they often are more apt to share with the class at large.  Again, my assignments and exams are almost solely applied in nature (See Appendix C:  Course Materials).  

Finally, it is my responsibility to learn from my students.  I believe learning is a cooperative effort.  Not only do my students often provide new interesting examples and applications of content, but they also teach me how I can better present information or more effectively interact with people.  I give serious consideration to student comments.  I may disagree with a comment, but I try to assure my disagreement is based on reason rather than defensiveness.  I see myself as a guide in the learning process.  I often challenge students to discover the formulas or concepts on their own with my questions leading them.  I have found that while it is easier for me to just answer a question outright, students remember information much better when they are required to develop their own solutions.  In the end, I do not base the content, the process, or the expectations of the course solely on how students feel.  I do things I know I would have balked at as a student.  I do those things with a purpose in mind, and I respect that students may find aspects of my courses annoying.  While I do not apologize for those annoying aspects, I do try to explain my rationale to the students.


Overall, I want my students to see me not as a “Dr.” but as a person, a person who can have fun learning, who can make mistakes, who can challenge and be challenged.  As I want my students to become life-long learners, I will continue to strive to improve my abilities to guide students in their learning process.
Evaluation of Teaching

Student Evaluations of Instruction
Students consistently rate my teaching well above the average rating in my department.  During the most recent semester I taught General Psychology, 96% of students rated my teaching as good or excellent.  All other psychology department student evaluations of instruction include the item, “With respect to overall instructional performance, I rate this instructor” (anchored at 5 = excellent and 1 = poor).  I have summarized my ratings for recent semesters below.  A more complete summary can be found in Appendix E:  Student Evaluation of Instruction Ratings.  
	Semester:  

Course (n)
	Course           Average 
	Instructor Average
	Department Average

	Spring 2005


Advanced Research Methods (28)


Child & Adolescent Behavior Disorders (27)


Psychological Measurement (48)
	4.72

4.93

4.86
	4.84
	4.22

	Fall 2004


Abnormal Psychology (40)


Empathic Listening (24)


Psychological Measurement (45)
	4.88

4.93

4.85
	4.89
	4.20


Comments from students in all of my classes suggest that I am successful in creating an atmosphere in class that is comfortable and encourages questions and comments from students.  Students recognize that I am excited about what I teach, and that excitement does influence them.  Additionally, students perceive me as available and willing to help outside of class.  Finally, students know that I do care about them and their learning.  

Psychological Measurement:
· Dr. Wilson is an enthusiastic professor that makes class interesting and fun for the students.  I like the songs she creates to help remember the different formulas.

· Things are explained in a clear way.  Dr. Wilson always makes time to address questions the student have both in and out of class.  Students are allowed to demonstrate their knowledge through homework and testing.

Child and Adolescent Psychopathology:
· Dr. Wilson is prepared for lectures and the use of outlines helps organize our notes into a meaningful way.  She is very educated on the material, but does not portray herself as on a pedestal.  I like that she can laugh at herself during class – classes are fun to come to.

· Dr. Wilson has always shown, in all her classes, extreme enthusiasm for the subject.  She complements this with an understanding of what it is like to be in college.  There hasn’t been a time that I didn’t feel I wouldn’t’ talk to Dr. Wilson.  She is very approachable and will always do her best to help.

Empathic Listening:
· Dr. Wilson makes the class very interesting.  It is a 3 hour night class, but the time goes by fast.  She is energetic and excite about he material she presents.  I would definitely recommend this class to others.

Abnormal Psychology:
· Easily one of the best professors on campus.  Very caring and concerned with student interests and needs.  Very accessible.

In my statistics based courses, written student comments suggest the active learning strategies and assignments I use do indeed help students engage with and understand the material:

Psychological Measurement:
· The instructor gives great examples and tells interesting stories in order to keep us involved in the course material.  She makes what could be a very boring class actually interesting.  Gotta love the jingles.  Clarifies confusing issues extremely well.

· I love the stat jingles.  They really help me relax about learning stats.  Also, I’m very thankful to Carmen for being to understanding this semester while I experienced a medical crisis.

Advanced Research Methods:
· Papers are great practice using SPSS and writing results

· The instructor always seems excited about the material often providing catchy jingles to remember formulas.  She has a great sense of humor.

Written comments in my abnormal and listening classes also support my attempts to engage students with examples, films, radio stories, and activities.

Abnormal Psychology:
· Dr. Wilson chose very interesting and applicable assignments for this course.  She also used great stories, videos, and sound clips to supplement the material.  Carmen made this class very interesting. Great job.

Empathic Listening: 

· The beginning of the class activities are great because they are a chance to get out of a desk and are relevant to class material.

· I like how this class is hands-on.  It is much more worth while when you can actually practice and use the skill you learn instead of memorizing them for a test.

Child and Adolescent Psychopathology:
· I liked how even though her class was mostly lecture, we did other things, such a listen to radio publications.  I also liked that she told relevant stories from the news that were taking place and related them to class!  Overall, very enjoyable.

Peer Classroom Visits

As part of the Psychology department merit process, I have a peer visit one of my classes each year (see Appendix F:  Peer Evaluation of Instruction).  Peers frequently comment on my enthusiasm and ability to engage students with varied teaching techniques.  

General Psychology (n = 300+)

In spite of the class size, she was able to obtain a number of questions to clarify items from the previous class.  Throughout the classroom observation, Carmen was able to facilitate good questions from the large group, similar to a smaller class, and invited them to participate, which they did.  At times it appeared as if it was a single section given the positive interactions and student involvement she was able to get. . . . , she offered an excellent real life scenario of the downward spiral and legal problems of a college basketball player with antisocial disorder.  Using newspaper clippings to highlight symptomatology, she made her teaching points well and it is believed that she students were engaged students and able to come away from the lecture with better understanding.

Abnormal Psychology (n = 80)

Carmen presents with a great deal of enthusiasm for the course and the material which, I believe, enhances the classroom experience of the students as it gets them excited as well.  For the lesson of the day she was extremely well prepared and implemented the technology available in the room, as multiple mediums of presentation (video, visualizer, board) were used.  In particular, using the web, she took the students on a virtual tour of an old mental hospital in Missouri, which they really seemed to enjoy.  All in all, if the classroom visit experience can be used as a parallel to the student experience, then Carmen’s classes are in very capable hands.

Teaching Recognitions  

I have been nominated for the Students Advocating Potential Ability Most Accessible Instructor award several years.  Instructors are nominated by students with disabilities.  Additionally, I was nominated for the Resident Hall Association Council’s Outstanding Professor of the year.  Finally, in 2002 I received the College of Liberal Studies Faculty Recognition of Excellence Award for Teaching.  This award is presented annually to one or two faculty in the college.  Awardees names are listed on a plaque which hangs in the College of Liberal Studies offices.
Faculty Development and Scholarship of Teaching and Learning Activities


Early in my teaching career I attended UW-System’s Faculty College two consecutive years.  Faculty College is focused on undergraduate teaching and learning.  Approximately 100 participants choose two of four workshops to attend during the three-day experience.  Additionally, I have regularly attended, and occasionally presented at, the UW System’s Annual Conference on Enhancing the Teaching of Psychology and Human Development Conference.  These experiences spurred my interest in experimenting with various active learning strategies, formative evaluation techniques, as well as the scholarship of teaching and learning.


Most specifically, it was as a direct result of what I learned at Faculty College that I became particularly interested in developing and using more active learning strategies in my classes.  Particularly in my statistics based course, I find that using a variety of activities helps students understand conceptually difficult material.  Additionally, the activities serve to break up a lecture and help maintain student interest.  An example of an activity I use in my Advanced Research Methods course is “I bet you I roll a . . . .”  When conducting research, it is critical to develop a hypothesis prior to collecting data.  I demonstrate this with a simple dice exercise.  I ask the class who will bet me $.50 that I can roll a total of three on two dice.  Of course I never do roll a total of three.  I then give every student in the class $.50.  Next, I ask who will go double-or-nothing.  Usually I have at least a few takers, at which point, I say, “I bet I roll a” and then call the number after I roll the dice.  Of course, students cry foul!  I have developed a presentation based on these techniques and have been able to share my ideas with colleagues at two different teaching conferences (see Appendix A:  Active Learning and Classroom Assessment Techniques in Statistics and Research Methods).  


Another “technique” I developed is the stat jingle.  The stat jingles stemmed from my frustration that students in my psychological measurement class seemed to “ignore” my pleas that they memorize a few bits of information.  In general, I want students to understand not memorize. Some pieces of information, however, are useful enough to warrant memorization.  I would tell students this, (in essentially these words) and to my chagrin, many of them missed test items about those pieces of information.  As I vented my frustrations with a colleague, we somewhat jokingly came to the conclusion that jingles get information stuck in peoples’ heads.  And so, the stat jingles were born.  In the end, I conducted a formal study about the stat jingles, and indeed students who learned the jingles performed better on related test questions.  Additionally, the better students felt like they knew the jingles, the better their performance.  I published an article in Teaching of Psychology about the research (Wilson VanVoorhis, 2002) (see Appendix F:  Stat Jingles:  To Sing or Not To Sing).

Since the fall of 2003, I have been involved in the Lesson Study Project at UW-L.  In lesson study, a team of instructors works together to develop and revise a specific lesson for a specific course.  One instructor teaches the lesson, while the others observe student learning and thinking during the lesson.  I have worked with three other psychologists (Melanie Cary, Bill Cerbin, and Rob Dixon) to develop, implement, and evaluate specific lessons in two different courses.  While we learned some things about the usefulness, strengths, challenges of the specific lessons, even more valuable were the deliberate discussions of teaching and learning in which we engaged.  Our primary responsibility at comprehensive institutions is to teach, however, it frequently is the one thing faculty do not discuss.  


Most recently, I was honored to be chosen as a UW-System Teaching Scholar.  The Wisconsin Teaching Scholars program is designed for middle and late career tenured faculty and teaching academic staff.  According to the nomination criteria, 

Nominees are exceptional teachers who already serve as resources and role models, and who contribute their expertise and leadership publicly. They should also be interested, informed, and experienced in examining teaching and learning issues within the context of the Scholarship of Teaching and Learning. 

The experience involves completing a scholarship of teaching and learning project.  Scholars also serve in a leadership and mentoring role in the system.  Recently, I have become very interested in students understanding of challenging concepts.  The courses I teach were this issues is especially relevant involve statistics.  As I mentioned, I rarely want students to memorize information, rather I want them to understand. The conundrum is, do they truly understand the concept, and even more primary, how would I know if they did truly understand the concept?  I plan to investigate better formative and summative ways to assess student understanding.

Future Teaching Goals


Consistent with my Teaching Scholar project, my most immediate goal is to develop better ways to evaluate students’ understanding of concepts.  First, I would like to write better exam questions to formally assess student learning.  To that end, my Teaching Scholar project will involve investigating how students interpret various prompts (e.g., explain, define, compare) used in short answer or essay questions.   Second, I also would like to improve my ability to question students in class that both engages them in the material and illustrates their understanding.  Often, students do not realize when they do not fully understand material and therefore, do not know what they need to continue to think about and work on to maximize their performance in class.  By helping students become engaged and interested, my hope is that they will better self-assess their own understanding and be motivated to learn as much as they can.


My long term goals are to stay excited about teaching and what I teach.  I have been fortunate to have had several experiences learning from and with outstanding professors, many of whom had taught for decades.  On the other hand, I also have witnessed faculty, who at the end of their careers, are tired and no longer excited by student learning.  I am strongly committed to being in the former group.  Staying involved in activities that encourage me to reflect on my teaching helps me stay excited about the process.  I will continue to take advantage of opportunities to attend teaching conferences and workshops.  I also will continue to participate in teaching improvement projects, like lesson study or the Teaching Scholar program, as the opportunities arise.  Continuing to learn about the material I teach helps me to stay excited about the content.  While I certainly can stay abreast of new information via professional journals and news, I would like, as some point, to take a sabbatical to enroll in several advanced statistics classes.  
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