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about this unit

This unit on accommodated testing is a supplement to a larger training program for faculty and teaching assistants about students with disabilities. While it is designed to be a “stand-alone” unit, additional resources for faculty can be found in other ASD train​ing materials, including the Participant Handbook. If you would like a copy, check with your Disability Resource Services (DRS) and/or the ASD website at http://asd.usu.edu. 

unit overview
We begin this unit by discussing the underlying principles that describe the purpose and importance of testing accommodations for students with disabilities. This is followed by a section discuss​ing the testing accommodations most commonly used including: 

• altered testing conditions

• use of technology as a testing accommodation

• less common testing accommodations

• self-accommodation 

Specific types of accommodations within each category are discussed in the “Application Guides,” which summarize the accommodation’s purpose, the implementation procedures, and some problems that may be encountered with their possible solutions. 
“Testing Accommodations at a Glance” presents a visual over​view of key information. 
Following the table, application exercises in the form of self-study questions allow you to evaluate how well you have learned the material and can apply it. 
Finally, a list of printed and Internet resources provide access to additional information. 
universities and colleges vary . . .
Universities and colleges vary considerably in the way they provide accommodations and in the specific responsibilities of the student, the instructor, and the Disability Resource Services (DRS). 

Please keep that in mind when you consider the issues in accommo​dated testing and the related problems and solutions described in this guide. Make adjustments for the particulars of your own institution’s procedures. 
Introduction to Testing Accommodations 

prologue

Jim Makoff was a junior at a state university in the southern area of the United States. He was working on his Bachelor of Science degree in business and had achieved a GPA of 2.85 in his prior course work. Jim had a vision impairment and, as a result, used a reader and a private room to take his exams. 

In Jim’s beginning marketing class, his professor arranged for him to take his midterm in a private room. However, this room turned out to be not very private and it was anything but distraction-free. The “private room” was the department conference room and someone else had scheduled a presentation for that room imme​diately following the time that Jim was scheduled to take his exam. 

Unfortunately, some of the people attending the presentation arrived early and chatted while Jim was trying to take this exam. Because of the conversation and noise around him, Jim and his reader could not focus very well on the exam. He got through about two-thirds of it and finally gave up, exasperated. His grade on the exam was a low D. 

Jim, upset about the outcome of the exam, set up a meeting with his Disability Resource Services (DRS) counselor and the professor. The meeting was amiable. The professor assumed responsibility for what happened and wanted to try to find a way to provide Jim with equal access and opportunity in his course. At the professor’s urging, they decided to give Jim a choice to either take a make-up exam or to adjust his course grade to compensate for the exam. 

In this case, no serious harm was done; the problem was rectified in a good-faith, collaborative effort by the student, the professor, and the DRS counselor. Jim completed the course, earned a B, and later went on to graduate. 

Mishaps like this can be significant in accommodated testing. Professors sometimes forget to include tables in an exam packet that are critical to the test. Sometimes the procedures to deliver or pick up an exam are incomplete or unclear. There may be a mis​communication between the student, the professor, and the DRS office about the date, place, and time of the exam, so the exam never takes place as scheduled. Problems in accommodated testing can also open up possibilities for more serious concerns, such as cheating or copying an exam. 

While there are endless possibilities for problems related to accommodated testing, the fact is that most can be avoided with a little knowledge, forethought, and careful planning. We hope this unit will give you that knowledge and allow you to more con​fidently work with your DRS in providing accommodations to stu​dents with disabilities.

guidelines for testing accommodations

Testing accommodations give students with disabilities an accurate, honest assessment and more equitable opportunity to demonstrate their knowledge and skills.

Students with disabilities often need accommodations in the testing process to have an equitable opportunity to demonstrate the skills and knowledge they have acquired in a course or program. Testing accommodations are individually designed to mitigate the impact of the student’s disability-related impairments. 

Since there are many kinds of impairments, there are many kinds of accommodations. For example, some students who have limited use of their hands or arms may need a scribe who writes the test answers for them. An individual with a serious vision impairment may need someone to read the exam or may need the exam in Braille format or large print. 

Specific accommodations are determined by the DRS based on an analysis of the student’s disability-related documentation and discussion with the student and, often, the professor. Thus, provid​ing testing accommodations is generally a collaborative process between the student, the DRS, the professor, and frequently other individuals such as a reader, scribe, or proctor. 

In the final analysis, testing accommodations are essential to equal access.

· Testing accommodations are the most common type of 

accommodation
Of all the types of disability-related accommodations, testing accommodations are provided more frequently than other types of accommodations. 
The two most common testing accommodations are extended time to take the exam and a quiet, private, distraction-free room. These recommendations benefit everyone since many accommodated testing procedures make test-taking more laborious, time consuming, and even disruptive to other students. For example, reading and writing Braille takes much longer than does conven​tional reading and writing. Likewise, the use of a scribe requires time to complete the dictation process. Dictating answers aloud to a scribe or listening to a text reader would be distracting to other students. 
Some students, such as those with learning disabilities, read more slowly; for them, composing written answers is a laborious process. Specific technologic devices may be required such as the use of a computer text reader, a screen reader, or a puff switch. This equipment may be distracting to others and unavailable in the classroom. 
It is also important to note that the amount of time authorized for extended time on exams is determined on an individual basis. This decision is often based on factors such as the student’s pro​cessing speed, reading speed, or level of distractibility as verified by the student’s documentation. Other factors such as the length of time required to transfer information through assistive technology or dictate to a scribe are considered. Factored together with the knowledge of the student’s needs, other primary considerations are the type of class, its setting, and requirements related to testing. 
A more complete explanation of various testing accommoda​tions, their functions, and related considerations are presented later in this unit.
Testing accommodations should not compromise academic integrity.                  

Academic integrity is a foremost consideration when testing accommodations are designed. The accommodation process must guard against letting the test get out, protect against cheating, and fairly represent students’ knowledge and skills while attempting to lessen the impact of the student’s documented disabilities. 

One of the most important and possibly most contentious issues that faculty members and academic departments must address is when it is reasonable to alter an exam or the method used to take it, and when doing that would violate the academic integrity of the course or the program. This can be a complicated question and the answer usually depends on professional judgment by faculty mem​bers who understand the course content and objectives and their relationship to the student’s program. This judgment is based on an understanding of the concept of “essential skills”. 

Essential skills are those skills (or that knowledge) that are cen​tral to the purpose of an assignment, a course, or a program. For example, it would be inappropriate to allow a student in a technical writing program to substitute oral exams for written assignments because developing competence in writing is essential to the pur​pose of a technical writing program. Thus, waiving written assign​ments would compromise the integrity of the program. 

On the other hand, an oral exam might be very appropriate for a student taking a midterm in chemistry if, in that case, the essential skills being assessed were knowledge of chemistry, not writing skills. Thus, as faculty members, it is up to you to delineate the essential skills and knowledge in your courses and consider which alterations in the testing procedures might threaten the academic integrity of the course. 

Essential skills are those skills (or that knowledge) that are central to the purpose of an assignment, a course, or program. An understanding of this concept helps maintain academic integrity while meeting the needs of a student with a disability.
Testing accommodations require coordination, a process in which communication is essential. A form can help.

Many people can be involved in an accommodated testing process: the student, a DRS staff member, a professor, a scribe, a reader, a proctor, a teaching assistant, and possibly others. There are also many details to clarify, such as: 

• date, time, and place of the exam 

• conditions for the exam 

• instructions to the proctor 

• delivery of the exam 

A form can be very helpful to ensure that all parties are clear on the details. Both the student and the professor may sign a copy of the Accommodation Form and return it to the DRS to ensure that both parties are aware of the details of the accommodated testing process. The student will return the form to the DRS office.  The form will be signed by the professor, the student requesting the accommodation, as well as the DRS advisor.  The Professor will then be mailed a copy after all of the signatures have been obtained.  It is important that the Professor check the bottom of the form indicated whether the student can be accommodated in the professor’s area or will the test need to be completed in the DRS area. Directions will follow.

Application Guides

Four types of test accommodations are described in this unit: 

I. altered testing conditions 

• use of a private, distraction-free room 

• use of scribes, readers, and interpreters 

• extended time 

II. use of technology as a testing accommodation 

• use of computer and/or computer devices

III. less common testing accommodations 

• substituting oral for written examinations 

• being able to get up and move around, eat or drink, 

or listen to music during the exam

IV. self-accommodation

*Check with the DRS at your institution to see how this information fits with the specific policies and procedures on your campus. 

I. Altered Testing Conditions

use of a private, distraction-free room 

who this may help?

• Students for whom distractions are debilitating, such as those with learning disabilities and ADHD.

• Students who require accommodations that would distract others, such as the use of a reader, scribe, or speech-recognition software.

• Students who have clinical levels of anxiety that can be accommodated somewhat by a quiet, private testing room. (Serious clinical anxiety merits accommodations under the law, not just test anxiety as such.)

how this accommodation works?

1. The professor or the DRS arranges for a distraction-free, quiet room.

2. The student, professor, and DRS are all notified as to the time and place of the exam.

3. Arrangements are made to deliver the exam to the room at the appropriate time.

4. The proctor is arranged for and receives specific instructions and/or training.

5. The proctor gives the student the exam, monitors the exam, and collects it at the end of the designated period.

6. If the student is taking the exam in the DRS office, you should assure that the DRS office receives the exam in a timely fashion.
possible problems, considerations, and solutions 

The professor arranges for a room but it turns out that the room does not meet the testing environment requirements prescribed by the DRS.

Solution: Another space needs to be found and, if the conditions were not appropriate during the exam, it may need to be re-administered. The DRS may have a standard letter or form which serves to clarify the conditions under which the exam is to be given. If you have questions about administering an accommodated test, contact the DRS beforehand for direction. 

The professor gives the student the test to carry back and that opens the possibility for cheating or copying the exam. 

Solution: Whenever possible, avoid having the student transport the exam. Instead, consider mailing, e-mailing or faxing the exam to the DRS. Another option is to hand-carry it to the DRS or drop it off at the designated test location. 

The test instructions are not clear for the person who is proctoring the exam.
Solution: It is helpful for the professor to give the DRS specific instructions on how to administer the exam. The DRS will likely have an accommodated testing letter/form on which the professor can indicate the conditions of the exam. Clarify any additional questions with your DRS. 

The proctor goes too far in “clarifying” exam questions or the proctor does not enforce the exam time limit. 

Solution: It is helpful for the professor to state how the exam is to be administered. The DRS may use an accommodated testing form on which the professor indicates these conditions and any other specific instructions to the proctor. 
Posting the college/university honor code  in the exam room may help. 

The accommodated testing process is unclear or the professor is dubious about it.

Solution: Professors should call or visit the DRS director or the disability advisor and ask questions until they get answers that address their specific concerns. Don’t hesitate to contact the DRS. 

However, avoid confronting or challenging the student about the recommendations or asking for specific information about his or her disability. 

The proctor mails the test back to the professor and it gets lost.
Solution: Completed exams should not be sent through the mail but rather hand carried or faxed back to the professor or the designated departmental contact person. 

Designating how the test should be returned to the professor or department is a good idea. Implementing a receipt system in which a form is signed upon receipt of an exam protects everyone. 

The student with the disability doesn’t get the clarifications or corrections on the accommodated exam that were given to other students that took the scheduled test at the scheduled time and place with the professor. 

Solution: Students taking exams at an alternate location have an improved set of testing conditions to mitigate the effect of their disability but may not get all of the on-site clarification or instruction that other students do. 

If the professor alters the exam at the scheduled site in a way that would penalize students taking the test in accommodated locations, the professor may need to make concessions, such as “throwing out” questions that required additional clarification. 

use of scribes, readers, and interpreters
who this may help?

• Students with severe visual impairments, spinal cord injuries, restrictions of hand, arm, or problems with back control may need the help of a scribe to write answers to exam questions. 

• Students with hearing impairments may not be able to hear audio test materials or instructions given orally.

how this accommodation works?
1. The DRS may make arrangements for scribes, readers, and interpreters. 

2. Any specific instructions and/or training is given by the DRS. Check with your DRS on the policies in place.

3. In some cases a professor might prefer to have his or her own teaching assistant provide services, especially when technical language might be incorrectly pronounced or when informa​tion about symbols can be misinterpreted. 

possible problems, considerations, and solutions 
The reader or scribe goes too far in explaining the questions. 

Solution: Readers, scribes, and interpreters must have adequate information and training to help students without compromising academic integrity. Check with the DRS at your institution to clarify what is needed and what training is available. It is always a good idea to clarify any specific expectations in writing. 
The reader does not pronounce technical words on the exam the same way the professor would or simply mispronounces technical words. 

Solution: It is helpful if readers are selected who speak with the same dialect as the professor and who are familiar with the pronunciation of technical terminology. Another way to ensure correct pronunciation of technical language is for the professor to record exam questions that are difficult-to-pronounce or use unfamiliar terminology on audiotape and play that tape to the student taking the exam. 
A student with a disability requests a scribe for a class in which spelling is a criteria. Because the student is using a scribe, there may be difficulty in determining how much of the writing and spelling came from the scribe versus the student.
Solution: The role of the scribe needs to be carefully thought through and very clearly communicated to the scribe. It is always a good idea for the professor to indicate the expectations of the scribe in writing on an accommodated testing letter or form. 
If the function of the exam is to assess a student’s literacy includ​ing his or her spelling, then it should be made clear to the scribe that the student needs to dictate precisely what he or she wants written down, including punctuation and spelling for key words. Indicating how much spelling or punctuation assistance the scribe can provide is appropriate and it should be influenced by the purpose of the exam and the essential skills that students are expected to acquire in the course. 
extended time
who this may help?

• Students who require the use of a variety of devices, methods, or scribes for reading or writing the answers to their exams will need more time to transfer answers or process information.

• Students with vision impairments who read or record the exam in Braille may need extended time.

• Students with learning disabilities may need extended time to read an exam or listen to the exam questions on tape.

• Other students may qualify for extended time on quizzes or exams due to the specific limitations created by their disabilities. 

how this accommodation works?

1. The amount of time needed should be determined based on the nature of the impairment and the accommodation used in the examination process.

2. The DRS, the professor, and the student are all informed about the amount of time to be allotted, other conditions for the examination, and where the exam will be held. 

3. A reader, scribe, or interpreter is arranged. 

4. The student takes the exam within the conditions that have been specified. 

5. A proctor monitors the exam and delivers it to the professor or the DRS. 

possible problems, considerations and solutions 

The faculty member allows the student to have unlimited time for his examination as a disability accommodation, although this was never discussed with or approved by the university or college Disability Resource Services. 

Solution: Faculty members need to avoid awarding any disability-related accommodations without going through their Disability Resource Services. Going through the DRS protects the faculty member, the student, and the institution from legal and other problems. 
The staff at the DRS are trained and equipped to evaluate the student’s disability documentation and determine the accom​modations that are appropriate for the student, based on his/her limitations and the requirements of the course. It also protects fac​ulty from problems that may arise later if a student asks for accom​modations that are not as straightforward or simple as the initial accommodation. 
There is disagreement about how much extended time to allow for the student to take the test. 

Solution:  Negotiate the time allowed with all parties involved as appropriate to ensure the student has equal opportunity to respond to the test. Decisions concerning the amount of time permitted should be made on a case-by-case basis, keeping in mind such factors as the specific limitations of the student, the accommodations being used by the student (such as a scribe or reader), and the type of test being administered (such as essay versus multiple choice format). 

An exam is so long or the documented limitations of the student so severe that the exam needs to be given over two days. 

Solution: One way to ensure that the student receiving the accommodated test does not have an unfair advantage over other students would be to provide the student only half of the test questions each day. Do not allow the student to have access to the previous day’s questions on the second day or alter his or her answers from the previous day. 

Other students in the class question the fairness of allowing extended time for the student with the disability. 

Solution: Keep in mind that students with a disability have a right to keep disability-related information confidential, including information regarding their accommodations. Take measures to provide accommodations in the most confidential manner possible. A complaining student needs to be told that it would be inappropriate to discuss another student’s situation. The student can also be invited to discuss his or her own academic situation if he or she would care to do that. 

II. Use of Technology as a Testing Accommodation

use of computer and/or computer devices

who this may help?
• Some students who have limited use of their hands or certain learning disabilities can use a computer in combination with a speech-recognition program to write their examinations. 

• Students with vision impairments can use special software that projects large type or converts printed text to voice. 

• Some students may require text recognition programs that can read questions to them or to which they can respond. 

how this accommodation works?
1. Arrangements are made for the student to use a computer with headset or other devices for the examination. Usually, this occurs in a private room to avoid disturbing others. In many cases, the student provides his or her own equipment.

2. A proctor is arranged to protect the security of the examina​tion process. 

3. The proctor usually takes the completed examination in print or on disc and delivers it to the professor. 

possible problems, considerations and solutions 
The computer device doesn’t work properly. A student may use a different version of the program, or have difficulty converting between Macintosh and PC. 

Solution: The solution to this type of problem is advance preparation. Most often, arranging for assistive devices and training students on technology is something that is handled by the DRS and is coordinated with faculty in advance. 

Any time a computer or an assistive technology device is to be used for an examination, especially if it is to be used in combination with new software or other devices, it should be checked out thoroughly in advance to make sure that it works properly. 

The student is allowed to take the examination home where he or she has the appropriate technology available to take the exam. 

Solution: The most appropriate solution to this problem is for the DRS to provide the technology that the student needs on campus whenever possible. However, there may be times when the university does not have access to the technology that the student needs for the examination. In these rare cases, it is essential that the university provide a trained proctor for the student in order to maintain the integrity of the examination. 

The student requests a calculator, a formula sheet, or a spell-checking device during examinations. 

Solution: This raises the question, “Under what circumstances would such accommodations be appropriate?” The use of devices such as those mentioned above during examinations should only be permitted under conditions where they fit the essential skills required. If students are expected to memorize formulas, and the knowledge of those formulas is considered an essential skill, then the use of a calculator or formula sheet would be inappropriate. On the other hand, if knowledge of these formulas is not considered essential, but rather the test is intended to examine the student’s knowledge of concepts or the ability to apply these appropriately, using a calculator or formula sheet is an acceptable disability-related accommodation. 

The key is to involve both the DRS and the professor in designing the accommodation so that it preserves the academic integrity of the course. 

III. Less Common Testing Accommodations

substituting oral for written examinations

who this may help?

• Some students with learning disabilities who, even though they can provide clear and complete answers orally, cannot write them. 

• Some students with head injuries may demonstrate consider​able knowledge when asked to respond orally to questions but they cannot provide clear written responses. 

• Students with quadriplegia have no use of their arms. The process of trying to type answers using a head pointer and a computer is possible but it is extremely laborious, whereas they can articulate their knowledge orally with ease. The same is true of many other individuals who have conditions that restrict the use of their arms or hands. 

how this accommodation works?

1. The professor records the test questions on an audio tape along with the same instructions that the professor gave other students when they took the exam in the class.

2. Arrangements are made for the time, place, and date of the exam in a private, distraction-free room. 

3. It is advisable to use a proctor for the exam. 

4. The student takes the exam and the tape recordings are deliv​ered back to the professor.

5. The professor listens to the tapes and grades the examination, writing comments just as for other students who take their exams in written form.

6. The graded exam with professor’s comments is returned to the student. If a student has questions about the grading of the exam, he or she can make an appointment to talk with the professor. 

possible problems, considerations and solutions 

The proctor may inadvertently prompt the student. 

Solution: Proctors, readers, and scribes should be carefully trained and held to a strict code of conduct. The accommodation form or letter may specify that the proctor must read the exam questions exactly as they are written. Another solution may be for the profes​sor to tape the examination questions, which is especially helpful when technical and/or complex language is involved. 

being able to get up and move around, eat or drink, or listen to music during the exam

who this may help?
• Some students need to be able to get up and move around, eat or drink, or even listen to music during an examination for medical reasons. A student who is taking prescription medica​tion for pain control, or has diabetes may require the frequent ingestion of food or water. Another student may have a physi​cal disorder that requires movement from time to time to relieve muscle strain.

• People with extreme anxiety, distractibility, or tinnitus (ringing in the ears) may need accommodations such as background music on tape during examinations. 

how this accommodation works?

1. Medical documentation evaluated by the DRS is required to establish whether a student should be eligible for these types of exam accommodations.

2. The accommodations are specified in a letter from the DRS. 

3. Arrangements are made for a private exam room. 

4. The exam is delivered to the DRS or to the designated room at the appropriate time.

5. A proctor is arranged for the exam. 

6. The student takes the exam as per the designated conditions.

7. The professor evaluates the exam and provides appropriate feedback just as he or she does for other students. 

possible problems, considerations and solutions 

Integrity of unmonitored exams may be compromised or questioned. 

Solution: Assign a trained proctor to monitor exams for which stu​dents are permitted to move about freely. If a bathroom break is needed, it is important that the proctor make sure that the student does not take the exam into the bathroom. If the student is to use a tape recorder with earphones to listen to music during the exam, someone should listen to the tape before the exam to ensure that it only contains music. 
IV. Self-Accommodation

Many students learn to provide some accommodations for themselves at their own discretion. They may use a wide variety of strategies.
• Students who are easily distractible may learn to use earplugs to decrease the ambient room noise.

• Some students learn to use music through earphones to reduce distracting noises.

• Students who have hearing or vision impairments may prefer seating at the front of the room.

• Some students who have issues with distractibility may choose a quiet corner of the room.

These accommodations may reduce the need for some other uni​versity-arranged accommodations. They may also help students manage their own environments so that they function more inde​pendently and fit in more easily with those around them. 
However, a word of caution: it is not the place of a faculty member to suggest self-accommodation; nor should faculty mem​bers try to talk students out of accommodations that have been prescribed through their DRS. Self-accommodation is entirely voluntary and does not alter the institution’s or faculty member’s responsibility toward students with disabilities. 
Testing Accommodations at a Glance
I. Altered Testing Conditions
private, distraction-free room

Function/Purpose How It Works
• For some students, distractibility is debilitating.

• Some students use accommodations that would distract others.

• Some students with clinical levels of anxiety are best accommodated by a private room. 

• Testing Room is arranged by DRS or professor.

• All parties are notified.

• Arrangements are made to deliver the exam.

• A proctor is arranged and given specific instructions or training.

• Test is given.

• Test is returned to the DRS or professor. 

Problems/Solutions

• An appropriate room needs to be found. Conditions can be clarified through the DRS.

• Avoid having the student carry the exam. Consider other options with your DRS.

• Helpful for professor to give specific instructions on how to administer exam.

• Give proctor specific instructions. Check with DRS on policies and procedures.

• Contact your DRS to address your specific concerns.

• Designate how a test is returned and use a receipt system.

• Some clarifications may differ in the alternate location. However, adjustments in scoring may be warranted to avoid penalizing the student. 

• Room isn’t distraction free.

• Student transports exam, opening possibilities for cheating.

• Text instructions are unclear for the proctor.

• Proctor goes too far in clarifying questions.

• Testing accommodation process is unclear or dubious.

• Test gets lost in transit.

• Student doesn’t get the same clarifications others got in class. 

scribe, reader, or interpreter

Function/Purpose How It Works

• Some students cannot physically write without help (restrictions of arm/hand control).

• Students with hearing impairments need help with audio materials or oral instructions. 

• The DRS may arrange for scribe, etc. Clarify the details with your DRS.

• Specific instructions and/or training may be given.

• Sometimes the professor may arrange some services or tape the exam. 

Problems/Solutions

• Reader goes too far in explaining the questions.

• Reader mispronounces technical words.

• Scribe does too much editing. 

• Check with the DRS on training. Professor gives specific instructions for reading the exam. A form/letter can help.

• Use readers with technical knowledge when possible. Also, the professor can tape record questions.

• Role of the scribe needs to be carefully communicated. A form works well for clarification. 

extended time

Function/Purpose How It Works

• Additional time is determined by the DRS based on the student’s limitations.

• All parties are informed about the conditions approved and the location.

• Any reader, scribe, or interpreter is arranged for.

• The student takes the exam within the specified conditions.

• A proctor monitors the exam and delivers it to the professor or DRS. 

• Students who require various devices, methods, or scribes may need extra time to transfer answers or process information.

• Some students with vision impairments may need extra time to read and write in Braille. 

• Some specific disabilities are best accommodated using a tape recorder and require extra time.

• Other students may qualify for extended time due to the specific limitations of their disability. 

Problems/Solutions

• Faculty member allows student too much time or unlimited time.

• There is disagreement about how much time to allow.

• Exam is so long it needs to be given over two days.

• Other students question fairness. 

• Faculty need to avoid giving disability-related accommodations except through the DRS. A form should specify the testing conditions.

• Decisions about timing should be made on a case-by-case basis.

• Provide the student half the test questions each day. 

• Students with disabilities have a right to confidentiality. Encourage the questioning student to discuss his/her own academic concerns. 

II. Use of Technology as a Testing Accommodation

use of computer and related devices

Function/Purpose How It Works

• Some students with limited hand use or certain learning disabilities need a computer, speech-recog​nition program, and sometimes assistive devices.

• Students with vision impairments may use software to convert text to voice.

• Some students require text-recognition software. 

• Arrangements are made for the needed equipment and software. 

• Other testing accommodations, such as a separate room, are arranged.

• A proctor is arranged for and trained.

• When test is complete, proctor returns test to professor or DRS. 

Problems/Solutions

• The system needs to be checked out thoroughly in advance including software and peripherals.

• University needs to provide the equipment on-campus whenever possible, or arrange a trained proctor.

• The application of the concept of “Essential Skills” should determine whether these devices are allowed. 

• Computer device doesn’t work properly at exam time.

• Student is allowed to take exam home to use the appropriate technology.

• Student requests calculator, formula sheet or spell checker. 

III. Less Common Testing Accommodations

substituting oral for written exam

Function/Purpose How It Works

• Students with certain head injuries or certain learn​ing disabilities may have difficulty writing answers but be able to present clear and complete oral answers.

• Students who have limited use of their hands or arms may qualify for oral exams, depending on the indi​vidual circumstances. 

• Professor records test questions on audiotape or administers the exam personally.

• Room for exam is arranged.

• Proctor is selected and trained.

• Student takes exam; tapes are delivered to professor.

• Professor listens to tape, grades exam, and returns his evaluation.

• Graded exams returned to the student. 

Problems/Solutions

• Proctor should be carefully trained and held to a code of conduct. The professor can give specific, written instructions. Alternately, the professor can tape the examination questions. 

• Proctor inadvertently “prompts” student through exam. 

being able to get up and move around, eat or drink, or listen to music

Function/Purpose How It Works

• Some students need to be able to move around, eat, or drink during an exam for medical reasons.

• Some students who have clinical anxiety or tinnitus can focus better with background music on tape. 

• Medical documentation is required.

• Accommodations are specified by the DRS.

• Arrangements are made for a private room.

• Exam is delivered as arranged.

• Proctor is arranged.

• Student takes exam as per designated conditions.

• Professor evaluates exam as usual. 

Problems/Solutions

• Integrity of unmonitored exams may be compromised or questioned. 

• Assign proctor for these examinations and check that they are trained. Prior to exam, listen to any tapes students bring into room. 

IV. Self-accommodation

self-accommodation

Many students learn to provide some accommodations for themselves. They may use a wide variety of strategies.
• Earplugs to decrease ambient room noise

• Music and earphones to reduce distracting noises

• Sitting at the front of the room

• Sitting in a quiet corner of the room

Self-accommodation may:
• Reduce the need for some university-arranged accommodations

• Help students manage their environment

• Help students function more independently and blend in more easily

One caution:
Self-accommodation is entirely voluntary and does not alter the institution’s or faculty member’s responsibility toward students with disabilities. 

Self-Study

testing accommodations 

self-study questions

1. Why should students with disabilities get special accommodations for testing? 

2. Can I provide the private testing room and proctor my own exam when that accommodation is called for by the DRS?

3. A student in a biology class will be using a scribe to write answers in a midterm exam. I fear the scribe will help him on the test by editing his oral answers. What can I do to prevent that?

4. In my biochemistry class, there is a lot of technical language that is difficult for laypersons to pronounce correctly. I will have a student in my class this semester that will be taking his exam in a separate room and will be using a reader because of his disability. I know the reader will badly mispronounce these words and I fear it will adversely affect this student’s performance. What can I do about it?

5. Last year, a student came into my office and told me he has a particular disability and needs extended time on his exam. I never got a letter or anything from our Disability Resource Services so I wasn’t sure what to do. Would there have been any harm in just giving this student what he asked for without going through the Disability Resource Services?

6. I have a student in my beginning social studies class. She uses a computer to do all her work and has specialized software on it to help with her vision impairment. She wants to take the exam at home so she can use her own computer. If I let her take the exam home, what’s to prevent her from cheating? I’m just not comfortable with this. Is there an alternative? 

7. When is it okay to let a student with a disability use a formula sheet or a calculator as a testing accommodation? 

8. When would being able to eat or drink during an exam be an accommodation for a student with a disability? 

9. What do I need to remember about self-accommodation? 

testing accommodations

answers to self-study questions

1. Why should students with disabilities get special accommo​dations for testing?
Students with documented disabilities get special accommodations in order to help mitigate the impact of their disabilities. That is the intent of laws such as the Americans with Disabilities Act and Sections 504 and 508 of the Vocational Rehabilitation Act. 
It is fairly clear that without an accommodation such as a scribe, a student who has limited use of her hands or arms would have a very difficult time demonstrating the knowledge that she acquired in a class. The same is true for accommodations that are appropriately determined for students with other impairments. 
2. Can I provide the private testing room and proctor my own exam when that accommodation is called for by the DRS?
Yes, most institutions encourage professors to provide testing rooms if they have those available in their own departments. In fact, in some colleges, testing rooms are always provided by the professor and the professor always proctors his own accommodated examinations. When the professor does provide the testing room and proctors his own examination, it is critical that the specified conditions for the exam be met. It is also a good idea if those testing accommodations are fully specified in writing and signed off by the student, the professor, and the Disability Resource Services. 
In many universities, the Disability Resource Services is prepared to provide special testing rooms and proctors if that is called for and if the professor or the academic department is unable to do so. 
3. A student in a biology class will be using a scribe to write answers in a midterm exam. I fear the scribe will help him on the test by editing his oral answers. How can I do to prevent that?
It is critical that scribes, readers, and proctors be carefully trained for their role in accommodated testing situations. They should receive instructions in writing that describe what they should and should not do and those instructions should be shared with the student as well. 
One option is to ask the student or the scribe to operate a tape recorder when the student is dictating his answers to the scribe. That way, it is possible to check the extent to which the scribe records the students answers with fidelity (i.e., without embellish​ment or refinement). 
4. In my biochemistry class, there is a lot of technical language that is difficult for laypersons to pronounce correctly. I will have a student in my class this semester that will be taking his exam in a separate room and will be using a reader because of his disability. I know the reader will badly mispronounce these words and I fear it will adversely affect this student’s performance. What can I do about it?
If it is possible to procure a reader who can handle the technical language well, that is one option. Another option is for you to tape record the questions so that the student can listen to you pronounce those questions.
5. Last year, a student came into my office and told me he has a particular disability and would need extended time on his exam. I never got a letter or anything from our Disability Resource Services so I wasn’t sure what to do. Would there have been any harm in just giving this student what he asked for without going through the Disability Resource Services?
Yes, there are several reasons not to do that. 
1. determining who has a disability for purposes of eligibility for disability-related accommodations is a tricky business and calls for considerable specialized knowledge which most of us do not have. In order to be declared eligible to receive disability-related accommodations, a student must present technical documentation to the Disability Services Office provided by an appropriately credentialed professional. This documentation may be in the form of psychological reports, neurological reports or reports from other technical or medical specialists.

2. Professors are not given the authority to make these disability eligibility determinations by their institutions. 

3. When professors take that responsibility on themselves, they may also be taking on liability that accompanies those decisions if things do not go well. 

4. If a student asks for a simple accommodation initially and the professor grants that accommodation on his own, the student may ask for more extensive accommodations later. The professor may not be nearly as comfortable with providing the more extensive accommodations but, given the precedent that he created initially, may have boxed himself into a corner and have difficulty deciding what to do.

6. I have a student in my beginning social studies class. She uses a computer to do all her work and has specialized software on it to help with her vision impairment. She wants to take the exam at home so she can use her own computer. If I let her take the exam home, what’s to prevent her from cheating? I’m just not comfortable with this. Is there an alternative?
It is reasonable for a professor to be concerned about the possibility of cheating if a student is allowed to take an exam at home. In fact, the professor is not required to allow a student to take an exam at home just because she has a disability. However, under the law, the institution is required to provide the student with an equal access to the course and a way to take her examinations. Normally, this access is best provided by the institution with a computer, the necessary software, and ample training. However, in the event that it is more feasible to provide equal access by allow​ing the student to use her computer at home, a proctor is necessary to monitor the examination.
7. When is it okay to let a student with a disability use a for​mula sheet or a calculator as a testing accommodation?
First, to state the obvious, a student with a disability would be able to use a formula sheet or a calculator when other students are allowed to do that. Beyond that, the concept referred to as “essential skills” discussed earlier (see p. 13) applies here.
a formula sheet would help mitigate the impact of the disability and will not compromise the academic integrity of the course or the student’s program; it is okay to allow this. 

However, if it is essential that the student know the formulas or be able to do the calculations by herself, then it would be inappropriate to allow a formula sheet or a calculator on an examination as a disability-related accommodation. Basically a student with a disability should leave the course and the academic program as competent and knowledgeable in regard to essential skills as students who do not have disabilities. 

An important related question is, “Who decides which skills and/or knowledge is essential?” Generally, if there are questions about that, it is the professor or the academic program that makes that determination. The courts have acknowledged the disciplin​ary expertise of faculty to prescribe the essential skills and knowl​edge in their programs and courses. However, professors should have a clear rationale upon which these decisions are based.
8. When would being able to eat or drink during an exam be an accommodation for a student with a disability?
There are many circumstances in which being able to eat or drink during an examination would be a very appropriate accommodation. For example, there are many individuals who take prescription medication which can make them excessively thirsty or cause dehydration unless they can drink frequently throughout the day. Likewise, individuals with some forms of diabetes need to eat on a very regular schedule.
9. What do I need to remember about self-accommodation? 
It is generally a good idea to facilitate self-accommodations as long as they are appropriate. They may decrease the need for accommodations provided by you or by the DRS and they help the individual function with maximum independence. Self-accommodation is entirely voluntary. It would be inappropriate for a professor or for the university to insist that a student self-accommodate. 

Resources

This section lists notations to printed resources and provides a description of relevant websites. Some of the best information available on this subject continually changes–especially on the Internet. However, since referencing these sites requires frequent updating, please refer to the ASD Project website described below at http://asd.usu.edu/resources/ for current information.
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web resources

DO-IT Prof - University of Washington 

The DO-IT Prof program has compiled extensive resources in their online resource for faculty and administrators in postsec​ondary institutions. It is designed as a ready resource for quick or comprehensive information on topics such as accommoda​tion strategies, universal design principles, rights and responsi​bilities of students with disabilities and faculty, along with other resource information.

Binghamton University – Services for Students with Disabilities 

Binghamton University (State University of New York) has a website for their Disability Resource Services (DRS). This site has excellent resources for faculty as well as students. Testing accommodation services and the policies and procedures that govern these accommodations are discussed.

ASD Project 

The ASD Project at Utah State University is committed to pro​ducing high quality faculty training materials to help disability support staff at colleges and universities around the country. The project’s website has additional resources, with an updated list of websites to compliment training materials and encour​age further study. 
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