Can Your Students Come Out to Play?

Deb Hoskins, UW-La Crosse


Appropriate Technologies:  
What works best for which purpose with what limitations?  
Note on learning curve issues:  I can create some online videos for technical help.  Tell me what you need:  hoskins.debo@uwlax.edu.  I will post them here:  www.uwlax.edu/wgss/techhelp 
Course software (http://www.nwsa2.org/moodle/ ):  Good for most collaborations, except collaborative writing.  Strengths:  private;  discussions can be grouped and time-delimited;  can link documents, weblinks, and other resources to discussions.  Limitations:  access, learning curve.  Using NWSA’s software provides a common site all of us can access;  Moodle is pretty straightforward.  

Blogs:  Good for promoting a particular project and soliciting comment about it.  Strengths:  usually permit posting of images and weblinks as well as text.  Limitations:  blogs tend to be one-sided.
Forums:  Good for discussion.  Best developed within course software or some other password-protected site, unless you want anyone on the internet to participate.  They will – spammers and misogynists find these fast.  Strengths:  can thread discussions and provide prompts;  in course software, can also group students for discussion so that everyone can participate and everyone can read every other posting;  
Wikis:  Good for collaborative writing.  Strengths:  many are free at some level;  some will reveal individual contributions (might be needed for grading);  most free sites can be set so that they cannot be edited by just anyone, some free sites can also be set so that a login is necessary even to see the site.   Best option would be a wiki feature in course software.  Strengths:  very collaborative.  Limitations:  learning curve;  finding the “right” wiki.

Editing functions in Word:  Good for collaborative writing.  Strengths:  can identify individual contributions, although this might be more cumbersome than on a wiki;  can use a wide range of formatting.  Limitations:  learning curve.
Email:  Good for collaborative writing, not for discussion.  Use sparingly, for sending documents as above.  Strengths:  accessibility.  Limitations:  faculty get too much email;  students don’t use email as their primary means of online communication.

A Discussion on Activism:

1.  What is the reading, experience, course of study for each course?   It may or may not be a shared experience (see question 2).
2.  If your students are at different levels (ie, one class is introductory, another is advanced;  or you are linking your Intro to WS course with, say, an Environmental Studies course), how will you make good use of that?  (one way to make use of it is for each class to develop an area of expertise to contribute to the discussion;  there may be other possibilities)
3.  Revise these questions (or scrap them and create your own) so they work for all of you.  Broaden, or narrow, as you wish.
a.  What have you heard people say about activists?  feminists?  Do the people you know in your home town consider activists and feminists to be positive or negative forces?  Why?  
b.  From what you have learned so far, why have women become activists?  And what conditions seemed necessary for lots of women to work together?  What was necessary for large groups of women to become an effective force for change?  What difference has gender made in forms, strategies, issues?
c.  How does one go about organizing to work on an issue as national as abortion rights or global climate change?  What works, and what doesn't?  How do we know? 
d.  How have the activists you’ve studied known when they’ve succeeded?  What have they done to prevent burn-out?
A Common Assignment:  Women and Poverty

(Adapted from an exercise developed by Marita McComiskey (UConnn) 

from an exercise developed by Lora Bex Lempert)
1.  Will your courses share more than just the data collection and discussion of data on this project?  Do you want to assign a common reading, or separate readings?  (see question 2 also).  If so, what?
2.  If your students are at different levels (ie, one class is introductory, another is advanced;  or you are linking your Intro to WS course with, say, a Sociology course), how will you make good use of that?  (one way to make use of it is for each class to develop an area of expertise to contribute to the discussion;  there may be other possibilities)

3.  Revise or modify the data collection form so that it works for all of you.  Then draft discussion questions to go with it.  Consider including discussion on particular components of the budget form (i.e., are there places in your community where a woman of color might have trouble finding housing, good schools for her kids, childcare nearby . . .).

	
	Estimated amount
	Notes about how you met the needs explained in column A
	Note here what sources you used

	1. Rent
	
	
	

	a. She has all the basic furnishings for an apartment except appliances.
	
	
	

	b. Where would you feel safe raising two small children alone?
	
	
	

	c. How much is rent in a low-rent, safe neighborhood?
	
	
	

	d. Are utilities included?
	
	
	

	2. Utilities
	
	
	

	a. What will she be required to pay for gas, electric, water, heat, phone?
	
	
	

	b. Calculate a monthly average for each of these.
	
	
	

	3. Child Care
	
	
	

	a. Since she will be seeking a full time job, she will have to arrange for child care.
	
	
	

	b. Ann needs a location that will be convenient to her home and/or work site.
	
	
	

	c. What will she have to pay for two children ages 1 and 4?
	
	
	

	d. What is the range of costs?
	
	
	

	e. How many other children are at the site?
	
	
	

	f. Is it certified?
	
	
	

	g. What are the activities provided for the children?
	
	
	

	h. Is it a safe environment?
	
	
	

	i. Is there appropriate stimulation for their ages?
	
	
	

	j. How do they handle discipline?
	
	
	

	4. Food
	
	
	

	a. Of course Ann wants to provide balanced, nutritious meals.
	
	
	

	b. How much does it cost to feed an adult and two children per month without skipping meals?
	
	
	

	c. Will this include snacks for her and the children?
	
	
	

	d. Will her children ever have a chance to go out for an ice cream cone or get another childhood treat?
	
	
	

	5. Transportation
	
	
	

	a. Ann's husband took their only car after the divorce. She will need to rely on public transportation or find a way to afford a car. As you plan, remember she will need to travel to work, shop, take the children to child care, do her laundry, and so on.
	
	
	

	b. If she gets a car, what should she expect to pay for basic upkeep?
	
	
	

	c. How much will it be for insurance? What if she must travel over 25 miles a day to get to work?
	
	
	

	d. If she relies on public transportation, what wil that cost per month?
	
	
	

	6. Health Care
	
	
	

	a. What should Ann anticipate paying for health care on a monthly basis?
	
	
	

	b. Include insurance premiums and un-reimbursed expenses for office visits, prescriptions, immunizations, dentists, etc.
	
	
	

	7. Clothing
	
	
	

	a. What will she spend for herself (she needs clothes to go to work) and for children who are at a stage of rapid growth?
	
	
	

	b. Where will she shop?
	
	
	

	c. Are there used clothing stores that have appropriate items?
	
	
	

	8. Miscellaneous
	
	
	

	a. Can she find an apartment with a washer and dryer or will she go to the Laundromat?
	
	
	

	b. What will it cost for laundry and household supplies?
	
	
	

	c. Will there be any money for extra pleasures, like taking the kids to a movie?
	
	
	

	d. What about birthday parties---their own or their friends?
	
	
	

	e. Does she need supplies or field trip money for the day care?
	
	
	

	e. How much should Ann save for emergencies?
	
	
	

	f. Anything else you can think of that Ann should include in her budget?
	
	
	


An Activist Campaign:  The Body Project

1.  Will your courses share more than just the discussion on this project?  Do you want to assign a common reading, or separate readings?  (see question 2 also).

2.  If your students are at different levels (ie, one class is introductory, another is advanced;  or you are linking your Intro to WS course with, say, a Communications or Marketing course), how will you make good use of that?  (one way to make use of it is for each class to develop an area of expertise to contribute to the discussion;  there may be other possibilities)

3.  Revise or modify the following instructions so that they work for all of you.  Then draft discussion questions to go with the project, especially if you want students to discuss particular issues, make particular connections, or just want to control a large discussion with threads.  

The Body Image letter-writing campaign was inspired by a class at the University of Wisconsin at La Crosse who committed themselves to writing regularly to a product manufacturer about ads that reinforce problematic race/class-based body ideals, racist/classist gendered stereotypes, or homophobia.  They requested a place to discuss their campaign together so that they could share ads, coordinate their letters around particular ads, develop good arguments about the ads they targeted, and learn what kinds of responses everyone was getting.  
For this course, I will expect you to write no fewer than 7 letters, and to write about racial, social class, or homophobia issues and/or ads in addition to ads depicting unrealistic beauty standards for middle-class white women.  
The paper you write for a grade from me will analyze the selection process you used to determine which ads you wanted to “take on,” your analysis of the gender, race, class, and sexual orientation issues in each ad (more in-depth than the analysis in your letters), your evaluation of the most and least effective components of your letters, and extent to which the responses you received addressed the issues that you raised.  Be sure to cite the source that helped you understand what you were seeing in particular ads.  Include a copy of the ads, the text of your letters, and s copy of any responses you received from companies with your paper.  

4.  Scheduling:

a.  Will your students be collaborating for a limited time, or throughout the course?  Particularly for limited-time and specific-expertise experiences, determine what each class needs to have “done” before they are ready for the shared experience.

b.  Place the components of the experience in order.  

c.  Schedule each component.  Include plenty of time to enroll all students on the website you’re using.  Note that if you really do want your students discussing with other students who aren’t in your class, everyone needs to start each section of the experience on the same day and each component needs to appear in every syllabus.   

d.  If you want students to revisit a discussion throughout the course, remember to assign it more than once.  
5.  You might also want to define acceptable parameters for participation (behavioral ground rules;  word count minimums for initial and reply posts – consider your campus culture here;  divorce clauses), and grading (group-level grading components and divorce clauses).  A note on grading discussions:  DON’T!  To use online discussions for assessment purposes, draw a sample using some logical method and analyze the discussion collaboratively with your colleagues.  
6.  Do you want the size of discussion groups limited?  If so, what would be the maximum number of students you’d want in a group?

7.  If you want or need an assessment instrument for this project, what will it be, and how will you analyze the data that instrument produces?

8.  When will you send the appropriate tech person the info she needs to give access to the technology to each of you and all your students?  Which of you is setting up access (if you are using Moodle on NWSA’s website, that person will be Valda Lewis;  if you’re using something else, it will likely need to be one of you)?  Which of you will post the discussion questions?  Who will set the timing for discussions (if needed)?  Who will set up the discussion groups?

9.  Exchange contact info with each other (and with me!).

